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MOTTO 
 
“ The only person who is educated is the one who has learned  
how to  learn and change” (Carl Rogers) 
 
 
If there is no struggle, there is no progress. 
(Frederick Douglass) 
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ABSTRACT 
 
Fatnia Ulul Arfiyanti. 2018. Anticipation Guide Strategy to Increase Reading 
Comprehension on Narrative Text of the Eighth Grade Students of MTsN 8 
Boyolali in the Academic Year 2017/2018. Thesis. English Education Department, 
Islamic Education and Teacher Training Faculty. 
Advisor  : Dr. H. Giyoto, M.Hum 
Key words  : Anticipation Guide Strategy, Reading Comprehension 
The objectives of this research are: 1) to describe how the implementation 
of Anticipation Guide Strategy to increase reading comprehension of the eighth 
grade students of MTsN 8 Boyolali in the academic year 2017/2018; 2) to know 
how the Anticipation Guide Strategy increase student’s reading comprehension of 
the eighth grade students of MTsN 8 Boyolali in the academic year 2017/2018. This 
research uses Classroom Action Research (CAR). The subject of the research is the 
eighth grade students of MTsN 8 Boyolali. This research was conducted in the even 
semester of the 2017/2018 academic year. 
The implementation of Anticipation Guide Strategy by discussion. The 
researcher made a worksheet about a narrative text. Then, the researcher distributed 
the worksheet before the students read the text completely. They should fill the 
agrement on disagrement column based on their background knowledge. After they 
finished, the researcher distributed the narrative text. The student read the text. They 
should confirm or reject each of the statements in the worksheet. The last, the 
researcher asked the students to discuss their answers together.  
The result of the study showed that Anticipation Guide Strategy can increase 
students’ score in reading comprehension. It could be seen that the mean class 
increases by 9,63 from pre-cycle to cycle I and by 5,92 from cycle I to cycle II. The 
indicator of students’ reading comprehension achievement in this research is that 
the mean class score ≥ KKM=70 and learning’s successfully passing of ≥ 70 thus 
the research was done. It could be concluded that the implementation of 
Anticipation Guide Strategy in teaching reading can improve the students’ reading 
comprehension in VIII A class of MTsN 8 Boyolali. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
As a global language, English has been taught as a foreign language 
in many countries around the world. In fact, it has been the language most 
widely taught as a foreign language in more than 100 countries in the world 
including in Indonesia (Crystal, 2003:25). English is an obligatory subject 
taught in Indonesia. It was started from elementary school until senior high 
school. Even, English has been taught since kindergarten. Brown (2001: 
1232) states that for more than six decades now, research and practice in 
English language teaching have identified the four skills: listening, 
speaking, reading, and writing as of paramount importance. From those four 
skills, reading is believed as one of the macro skills, which plays an 
important role. Richard (1985: 11) states:  
“Reading is a basic life skill. It is a cornerstone for a child’s success 
in school and, indeed, throughout life. Without the ability to read 
well, opportunity for personal fulfillment and job success inevitably 
will be lost. Reading is important for the society as well as the 
individual.” 
Reading is one of the language skills, it should be mastered well by 
the students because reading is an essential factor that influences one’s 
activity in communication. Reading has an important role in learning 
process because the students’ success in learning other subjects is very much 
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determined by the high degree of mastering reading. It encourages students 
in finding the main ideas and supporting details, factual information, and 
meaning of the words. Therefore, reading requires more serious attention 
because there are many components which could not be separated when we 
learn reading. The students must have reading skills if they want to get more 
knowledge from text or others. Therefore, teacher should try to make 
reading interesting, enjoyable, meaningful and challenging.  
Today almost all people only read but they do not think how to 
comprehend. Reading needs more comprehension. To comprehend, a reader 
must have a wide range of capacities and abilities. These include cognitive 
capacities, motivation, and various type of knowledge. In order to produce 
good ability in reading comprehension, students need to use appropriate 
method or technique in learning reading. Many reading techniques and 
strategies have been used in teaching English in the classroom. The result 
shows that some techniques are successful with some students but some are 
not. Actually, what should be taken into consideration now is the way the 
knowledge is presented. As we know, teacher center approaches taking 
place in traditional classroom do not produce active recipients and results 
fossilized language learning. It is not effective enough to promote language 
acquisition. Harmer (2007:39) states that students must be encouraged to 
respond to the texts and situations with their own thoughts and experience 
rather than just answering questions and doing abstract learning activities.  
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The teacher must be able to make the students enjoy the reading 
activities in the classroom. It is very important to improve students’ 
achievement of reading comprehension skills. Many reading strategies may 
be applied to the class to make the situation become fun and one of them is 
Anticipation Guide strategy. This strategy is a comprehension strategy that 
is used before reading to help the students to activate their prior knowledge 
and build curiosity about a new topic. It attempts to enhance students’ 
comprehension by having them react to a series of statements about a topic 
before they begin to read or to engage in any other form of information 
acquisition. On the other words, the teacher gives the students some 
statements related to the text to face how the text tells them about. 
Moreover, by learning a reading text with Anticipation Guide strategy, the 
learning activity in the classroom became fun and comfortable, so the 
students more active and they found a new fresh situation in the classroom 
and they get easier to understand a reading text.  
Based on the statements above, the researcher is very interested in 
conducting this research. This pre-research was done in MTs N 8 Boyolali, 
Boyolali. It is located in Wonotoro, Catur, Sambi, Boyolali. This school is 
divided into 10 classes. There are three classes for the seventh grade, three 
classes for the eighth  grade and four classes for the ninth grade students. 
Based on the pre-observation, MTs N 8 Boyolali used a little technique to 
learn English. The teacher usually use grammar translation method. The 
researcher chooses the eighth grade students’ of MTs N 8 Boyolali to be 
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researched because the researcher found the problems faced by the eighth 
grade students in teaching and learning process.  
Based on the interview with English teacher in MTs N 8 Boyolali, 
the researcher found the problems, there are: most of students are bored 
when they read a text, the students feel difficult to comprehend the main 
idea and implied information of the text by themselves. Because students 
feel difficult to comprehend the text, so students had problem to find 
detailed information from the text. During the teaching and learning 
process, students were passive and they have low motivation in reading 
comprehension.  
This strategy is implemented with asking students to react to a series 
of related statements with the content of the text material. The reaction can 
be mentioned as prediction about the content of the material to be read. The 
Anticipation Guide strategy is capable of stimulating students to anticipate, 
so students are able to provide a critical response to the statement contained 
in the text. 
In this study, the researcher is interested in conducting on classroom 
action research (CAR). This research was carried out at MTs N 8 Boyolali. 
 
  
B. Identification of Problem 
After pre-observation on the teaching learning process at VIII A 
class, the researcher found that there were some problems during teaching 
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and learning process. Based on the explanation of background of the study, 
there are some problems which can be identified, such as:  
1. The students of MTs N 8 Boyolali in the academic year of 2017/2018 
are not interested and bored when they read a text.  
2. The students of MTs N 8 Boyolali in the academic year of 2017/2018 
feel difficult to comprehend the main idea and implied information of 
the text by themselves.  
3. The students of MTs N 8 Boyolali in the academic year of 2017/2018 
had problem to find detailed information from the text.  
4. The students of MTs N 8 Boyolali in the academic year of 2017/2018 
have different characteristics include passive and active students.  
5. The students of MTs N 8 Boyolali in the academic year of 2017/2018 
have low motivation in reading comprehension which is the students 
difficult to understand the material.  
 
 
 
C. Limitation of Study 
In order to focus on the topic, the researcher limited the object into 
two variables, there are Anticipation Guide Strategy and Reading 
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Comprehension. The subject of the research are limited into MTs N 8 
Boyolali focusing on the eighth grade students especially on A class in the 
academic year of 2017/2018 especially to understand the text. 
 
D. Research Problem 
Based on the background of the study above, the problems that can 
be analyzed in this research can be formulated as follows: 
1. How is the implementation of Anticipation Guide Strategy to increase 
reading comprehension of the eighth grade students of MTs N 8 
Boyolali in the academic year 2017/2018? 
2. How does the Anticipation Guide Strategy increase student’s reading 
comprehension of the eighth grade students of MTs N 8 Boyolali in the 
academic year 2017/2018? 
 
E. Objectives of the Study 
The purposes of this study are: 
1. Describing how the implementation of Anticipation Guide Strategy to 
increase reading comprehension of the eighth grade students of MTs N 
8 Boyolali in the academic year 2017/2018. 
2. Knowing how the Anticipation Guide Strategy increase student’s 
reading comprehension of the eighth grade students of MTs N 8 
Boyolali in the academic year 2017/2018. 
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F. Benefits of the Study 
The result of the study is expected to give some benefits to the 
following parties:  
1. Theoretical of the study  
a. This research can be used as references for anybody else who has 
the same interest in the same field.  
b. This research can be useful as the references in choosing the method 
in teaching writing.  
 
2. Practical of the study:  
a. For the English teacher  
The research can be reference for the teacher in teaching 
reading comprehension. The result of this research can be beneficial 
for the English teacher to improve their strategies in teaching 
English, especially in teaching reading.  
b. For the students  
The result of this research can help them in learning English 
effectively. The research is useful for the school in terms of the 
improved quality of the students. Specifically in the skill in concern 
is reading.  
c. For the other researcher  
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The research can be a good reference for other researcher 
that the planning to have research in the same areas. The research 
can also be applied as additional references for further research in a 
different context that will give the contribution of in English 
teaching and learning process. 
d. For the school  
The result of this research can be used as a point in teaching 
and learning activity in classroom.  
 
G. Definition of Key Terms 
1. Reading 
Herber (1970: 12) states that reading is defined as a thinking 
process which includes decoding of symbols, interpreting the meanings 
of the symbols, and applying the ideas derived from the symbols. 
 
 
 
2. Anticipation Guide 
Northhey (2005:46 in Rahmadani) states that Anticipation 
Guide strategy is a strategy to access prior knowledge, focus reading, 
and stimulate students’ interest in a topic. The activity of this strategy 
is characterized by reacting to some statements before and after reading. 
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CHAPTER II 
THEORITICAL REVIEW 
 
A. Review on theory 
1. Definition of Reading 
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Herber (1970: 12) states that reading is defined as a thinking 
process which includes decoding of symbols, interpreting the meanings 
of the symbols, and applying the ideas derived from the symbols. 
Decoding means that there are those who hold a very restricted view of 
reading, defining it only as a decoding process. From this point of view, 
reading is simply a matter of associating symbols with sounds. A student 
viewing a symbol-whether a letter or a word-internally compares that 
symbol to all other symbols with which he is familiar. His perception of 
that symbol and the experience he associates with it determine whether 
he can handle the symbol successfully.  
The second aspect of reading is interpreting the meanings of the 
symbols. The reader should not only associate sound with the symbol 
but also associate meaning with the symbol, drawing on ideas he has 
developed in relationship to the symbol. The third aspect is application. 
It is important to use the ideas which are developed through the 
decoding and interpretive processes.“For learnings to become the full 
property of the learner, he must use them. So long as his knowledge is a 
passive thing, it is immature and impermanent. Its maturation depends 
on its active use in new situation” (Henry Smith: 1961). 
Burt (2003: 33) states that Reading is essentially the process of 
getting information from written text. It is helping the students to read 
when they have the opportunities to apply their knowledge of the text 
they are reading to understand the different types and the information of 
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written text. The students may discuss about the vocabulary that they do 
not know while they are reading the text to get clearly about the 
information of the text. 
 
2. The Basic Type of Reading  
There are basic types which can be learned by students step by 
step. Teacher gives some tasks to students begin from the easier 
question. Teacher can use perceptive, selective, interactive, and 
extensive category in a series to give treatment to students.  
In Language Assessment Principle and Classroom Practice, 
Brown (2004: 189) stated the basic types of reading are:  
a. Perceptive  
Perceptive reading tasks involve attending to the 
components of larger stretches of discourse: letters, words, 
punctuation, and other grapheme symbols. Bottom up processing is 
implied. 
b. Selective  
This category is largely an artifact of assessment formats. 
The example tasks of selective are used: picture-cued tasks, 
matching, true or false, and multiple-choice. Stimuli include 
sentences, brief paragraphs, simple charts and graphs. Brief 
responses are intended as well. A combination of bottom-up and top-
down processing may be used.  
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c. Interactive  
Interactive reading is a process of negotiating meaning; the 
reader brings to the text a set of schemata for understanding it, and 
in-take is the product of that interaction. Typical genres of 
interactive reading are anecdotes, short narratives and descriptions, 
excerpts from longer texts, questionnaires, memos, announcements, 
directions, recipes, and the like. The focus of this type is to identify 
relevant features (lexical, symbolic, grammatical, and discourse) 
within texts of moderately short length with the objective of 
retaining the information that is processed. Top-down processing is 
typical of such tasks, although some instances of bottom-up 
performance may be necessary.  
d. Extensive  
This category applies to texts of more than a page, up to and 
including professional articles, essays, technical reports, short 
stories, and books. Top-down processing is assumed for most 
extensive tasks.  
 
3. Reading Technique  
Nunan(2003: 68) states, reading is fluent process of readers 
combining information from a text and their own background 
knowledge to build meaning. Based on the definition, the researcher 
concludes that reading is interactive and thinking process of transferring 
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printed letters into meaning and applying the ideas in order to 
communicate certain message between the writer and the reader.  When 
comprehending a topic, a reader should have knowledge to catch the 
meaning, getting information, or messages effectively from the reading 
texts.  
There are two techniques will help the readers understand the 
topic:  
a. Skimming  
Brown states (2003: 308) stated that “skimming consist of 
quickly running one’s eyes across a whole text (such as an essay, 
article or chapter) for its gist. Skimming gives readers the advantage 
of being able to predict the purpose of the passage, the main topic or 
message and possibly some of the developing or supporting ideas”. 
Before the students are familiar with skimming skill, the teacher has 
to explain how to skim and give some exercises afterwards. There 
are two important things to do in developing skimming skill: the 
time must be strictly controlled and student must be prevented from 
reading the whole text. The purpose of skimming is to know whether 
the text meets the reader‟s needs. 
 
b. Scanning  
Brown (2003:308) defined that “Scanning is quickly 
searching for some particular piece or pieces of information in a text. 
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Scanning exercise may ask students to look for names or date, to 
find a definition of key concept or to list certain number of 
supporting details. The purpose of scanning is to extract specific 
information without reading through the whole text.  
 
c. Reading with comprehension  
Reading with comprehension means understanding what has 
been read. It is an active, thinking process that depends not only 
comprehension skill but also on the student’s experiences and prior 
knowledge. Comprehension involves understanding the vocabulary 
seeing the relationships among words and concepts, organizing 
ideas, recognizing the author’s purpose, making judgments, and 
evaluating.  
From the explanation of the reading technique is important 
for the reader to facilitate and to comprehend the text. The reading 
techniques are skimming, scanning, reading with comprehension is 
reading the text quickly in order to get disk of it that is the general 
meaning without any of details. Scanning is reading technique that 
aim to get the students have a final answer of specific questions 
particular information. Reading with comprehension means 
understanding what has been read. It is an active, thinking process 
that depends not only on comprehension skills but also on the 
student’s experiences and prior knowledge.  
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4. Process of Teaching Reading  
According to William (1998: 51) there are three main phrases 
need to be followed in teaching reading comprehension process:  
a. Pre-reading Activities  
Pre reading activities are aimed to introduce and arouse interest 
in the topic. Giving reason to read and some questions related to 
students’ background knowledge, ideas, and opinion would motivate 
students’ eagerness to read. 
 
b. While-reading Activities  
This phases draw on the text, rather than the learner’s ideas 
previous to reading. The aims of the phase are to help understanding of 
the structure, and to clarify text content (William, 1998: 38). 
 
c. Post-reading Activities  
Traditional the major kind of post-reading activities of questions 
dealing with passage which has been read. The teacher has to make sure 
get the message. This aims of post-reading work are to consolide of 
reflect. Upon what has been read, and to relate the text to the learners 
own knowledge interest or views.  
From the explanation of the above is: 
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(1) Pre-reading activities consist of question to which the reader is 
required to find the answer from the text.  
(2) While-reading activities, this phares draws on the text, rather than 
the learner’s ideas previous to reading.  
(3) Post-reading activities, traditional the major kind of post-reading 
activities of questions dealing with passege which has been read.  
Harmer (1998:70) suggests that there are five principles in 
teaching reading, their purposes are to make the efficient teaching 
reading. The five principles are as follows: 
 
1) Reading is not a passive skill  
The teacher should motivate the students to be active in 
reading skill. For example, the teacher asks the student to guess what 
the word means. After guessing meaning, the teacher should give 
appreciation such as giving applause, additional score, etc., then, the 
teacher asks the students to work out in order that they do not forget 
it quickly.  
 
2) The students need to be engaged with what they are reading.  
Students who do not engage with the reading text and not 
actively interested in what they are reading will get no benefit from 
it. Hence, the teacher should select interesting topic.  
 
29 
 
3) The students should be encouraged to respond to the content of 
reading text, not just the language.  
In studying reading text, the students do not only study the 
number of paragraph but also study the meaning and the message of 
the text. That is why, it is important to give the students chance to 
respond the message of the text. 
 
4) Prediction is major in reading 
Before we read, we often look at the blurb. It may contain a 
summary, a photograph, and headline. It affects us to predict what 
we are going to read. The teacher’s note here is giving the students 
‘illustration’, so they can predict what is coming. 
 
 
B. Review on Narrative Text  
In the review on narrative text, the researcher wants to explain about 
the definition, generic structure, language features and example of narrative 
text.  
1. Definition of Narrative Text  
 
The Narrative text is telling of a story or an account of a 
sequence of events and generally imaginative. Pardiyono ( 2007:94) 
states that narrative text is a kind of text which tell activities or events 
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in the past time, there are problematic experience and resolution that has 
purpose to amuse the reader. A narrative text relates a realistic, fiction 
or imagine story. According to Wahidi in Muntaha (2014: 7) Narrative 
can be divided into traditional fiction like folks, tales, parables, fables, 
moral tales, myths and legends and modern fiction including modern 
fantasy and contemporary realistic fiction. It can be concluded that the 
social function of narrative text is to amuse (entertain) and give amoral 
value to the readers or listener about the story or event which happened 
in the past.  
 
2. Structure of Narrative  
According to Klarer (1999: 14-15) the elements of literary work 
can be divided into two elements: (1) Extrinsic element investigates the 
elements, which from the story from the inside, (2) The intrinsic 
elements of literature work are: a). Character and characterization, b). 
Setting, c). Plot, d). Point of view, e). Style, while the intrinsic elements 
deal with the elements, which build a story from the outside. 
 
3. The Purpose of Narrative Text  
 
The purpose of narrative text are to amuse, to entertain and to 
deal with actual or vicarious experience in different ways. Narrative deal 
with problematic events which lead to a crisis or turning point of some 
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kind, which in turn finds a resolution. The point of view of narrative text 
is third person. The narrator as the omniscient (all seeing) and relate the 
entire story leaving the reader to make sense of what is happening.  
 
4. Social Function of Narrative Text  
 
According to Wianka (1990: 40) states that the basic of narrative 
is to entertain. i.e. to gain and hold the reader’s interest in story. But 
narrative may also seek toteach or inform, to embody the writer’s 
reflections on experience, and perhaps most important to nourish and 
extend the reader’s imagination.  
 
5. Generic Structure of Narrative Text  
 
A narrative can be fictional or true, as long as the story is clear 
and has correct grammar, spelling, and vocabulary. It also needs the 
author to be focused and excited on the narrative for it to look good. 
Narrative deal with problematic events, which lead to a crisis or turning 
of some kind. 
 
C. Review on Anticipation Guide Strategy 
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Harvey Daniels (2004: 108) states that Anticipation guides are brief 
sets of questions (3-to-5 items) that help kids activate their prior knowledge 
(including misconceptions), make predictions, engage important issues that 
will surface in the reading, and enter a text thinking. Students simply circle 
their answers or jot brief responses, and may talk them over with classmates 
before reading. The most powerful anticipation questions aren’t factual 
recall, but invite students to take a stand on a controversy or a big idea in 
the reading.  
Kozen, Murray and Windell (2006) state that an anticipation guide 
is a pre reading strategy that combines literacy instruction and content-area 
learning. It provides teachers with the skills and tools necessary to address 
the needs of all learners, including those with disabilities. It can be effective 
in promoting decoding skills, enhancing word meaning, and strengthening 
comprehension.  
Moreover, anticipation guide is a strategy in which students forecast 
the major ideas of a reading passage through the use of statements that 
activate their thoughts and opinions. This strategy is helpful in activating 
students' prior knowledge and stimulating student interest just before a 
reading assignment is given. The primary instructional purpose of an 
anticipation guide is to increase student comprehension of a text. A teacher 
would use this strategy to help students understand themes or ideas in a text. 
The anticipation guide creates a scaffold from which students are able to 
more readily identify major themes in a text, make self to text and text-to-
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text connections, and analyze their thinking. It can also help to identify any 
misconceptions students have about a topic; therefore, teachers can “begin 
to modify these misconceptions through a well-formulated instructional 
sequence” (Readence, Bean and Baldwin, 1981). The language arts goals 
achieved through the use of an anticipation guide are the use of enabling 
strategies to read and write, comprehension of text, locating major themes, 
making connections and being able to communicate ideas effectively.  
This strategy improves students’ analytical and organizational skills, 
helping them become better able to gather and organize information from 
the material they read (Katherine, 2001: 93). Moreover, they added that 
anticipation guides are also a best practice for accommodating diverse 
learners in a classroom, as they help to set students up for success. A 
secondary purpose of the anticipation guide is as an assessment tool. 
Teachers can use the post-reading responses to gauge student learning and 
understanding. These guides activate student’s prior knowledge, encourage 
them to make personal connections to what they will be reading, make 
predictions, and give them a chance to become an active participant with the 
text before they begin reading. Then, they allow students to look for cause 
and effect relationships as they read. In addition, dependent readers will read 
better if they anticipate what it is they are going to read. Finally, they allow 
students to generalize, to discuss those generalizations, and to explore their 
own responses to a text. 
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D. Previous Study 
In this study the researcher reviews several research conducted by 
the previous researcher as composition, the researcher looks for the relevant 
thesis which are closed to the effectiveness of Anticipation Guide Strategy 
to increase reading comprehension of eighth students’ of MTs N 8 Boyolali 
in the academic year 2017/2018. In this case, the researcher was found some 
research which is closed or similar to research.  
The first, the researcher takes from Yummi Meirafoni. She is the 
students of English Education department of Universitas Negeri Padang that 
graduates in 2014. Her thesis entitled “The effect of using Anticipation 
Guide Strategy on Students’ Reading Comprehension at Second Grade of 
SMAN 1 Batusangkar”. This thesis is different with the research because 
the researcher uses Classroom Action Research, while the research design 
of this thesis is used experimental research. The subject and object of this 
research also different with the researcher. This research focuses in XI IPA  
studentS and reading ability (narrative, report and analytical exposition).  
The data conducted from test about narrative, report and analytical 
exposition. Result of the post-test compared with t-table (0.05). From this 
calculation, result of this research showed that t-obtained on post-test(3.8) 
>t-table (2.00).So, Anticipation guide strategy has effect in students’ 
reading comprehension at second grade on narrative, report and analytical 
exposition. 
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The second, the researcher takes previous study from the journal 
Mona Roozkhoon and Elham Rahmani Samani. The tittle is the effect of 
using Anticipation Guide Strategy on Iranian EFL learners’ comprehension 
of culturally unfamiliar texts.This study investigated the effect of employing 
anticipation guide as a pre-reading strategy on EFL learners’ 
comprehension. 40 intermediate female learners were participated in the 
present study. All participants were native speakers of Persian. They were 
divided into two groups: Group one (n=20) as the experimental group and 
group two (n=20) as the control one. The experimental group received 
treatments but control group did not receive any treatments. First, the 
participants were given a pretest to check their comprehension before the 
treatments. Then, all participants learned reading sections in their 
instructional book (summit 1A). Group 1 learned reading sections through 
application of anticipation guide strategy as a prereading strategy and group 
2 learned reading sections in the traditional way. Finally, the researcher used 
the post-test in order to evaluate students’ reading ability after using 
strategies. The post test items were the same as the pretest. The results 
showed that using anticipation guide had positive effect on Iranian EFL 
learners’ comprehension of culturally unfamiliar texts. This study 
encourages instructors to construct authentic environment in educational 
settings through employing beneficial strategies in an efficient manner in 
their instructional schedules. 
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E. Rationale 
In junior high school, the genres are taught from the first to third 
grade. They are descriptive, recount, narrative, report, news item, analytical 
exposition, spoof, hortatory exposition, explanation, discussion, review and 
procedure. The eleventh grade students are taught narrative.  
The students have the difficulties in knowing the content of the text 
and identifying the structures of the text. They also have difficulties in 
understanding and comprehending the meaning of the text. There are several 
problem arise related to English class: first, the students got difficulties on 
understanding meaning of words, they needed a lot of time to understand 
the English text and also faced to find some information of the text. Second, 
the background of the students are different, they have variant intelligence, 
and just some of the students had passed the KKM. Third, time allocation 
of English is limited. The teacher must explain the whole materials from the 
syllabus. The intelligence of the students are variant, through discussion 
method in Anticipation guide strategy the students can share about what 
they know. 
 
F. Action Hypothesis 
Based on review of related literature and rationale, the hypothesis 
can be formulated :“Anticipation Guide Strategy can increase Reading 
Comprehension on Narrative text of Eighth Students’ of MTs N 8 Boyolali 
in the Academic year 2017/2018.” 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
The researcher conducted the research by using Classroom Action 
Research (CAR). Mills (2007: 6) says that CAR is any systematic inquiry 
conducted by teacher, researcher, school counselors or other stakeholder in 
teaching learning environment to gather information about the ways how 
their particular school operate, how they teach and how well their students 
learn. That Classroom Action Research is how a teacher group can organize 
their learning practice and study from the experience themselves. They can 
try to correct idea in their learning practice and look real influence of it. 
Another expert, Kusumah and Dwitagamah (2010:9) said that Classroom 
Action Research is research that is done by teachers in their class with any 
steps: planning, implementation and reflecting the action collaboratively 
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and participative with an aim to repair work as a teacher. It is expected to 
improve students’ skill. Then they also state that CAR is action research that 
is done by the teacher in the class. Kemmis and Taggart (in Suyadi 2011:21), 
define that classroom action research is a form of self-reflective enquiry 
undertaken by participants in social situation in order to improve the 
rationality and justice of their own practices, their understanding of this 
practices and the situations in which the practices are carried out.  
Based on the definition above, it can be concluded that Classroom 
Action Research is research which done by teacher to repair the technique 
in teaching and learning process using several steps, there are planning, 
implementing and reflecting. 
In this research, the researcher in classroom action research acts not 
only as the researcher but also as a teacher, a planner,making of pre-test, a 
lesson plan, post-test in each final cycle, analyzing and reports the result of 
the research. Beside, Mrs. Nova, as the teacher of class helps the researcher 
and acts as the collaborator.  
 
B. Setting of the Study 
The research was conducted in MTs N 8 Boyolali. The school is 
located on Wonotoro, Catur, Sambi, Boyolali. The situation of the school 
environment is safe and quiet. The condition of the school is good. MTs N 
8 Boyolali has three grades of the class with 287 students. They are the  
seventh grade, the eighth  grade, and the ninth grade. The seventh grade 
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consists of 3 classes, the eighth grade consists of 3 classes and the eighth 
grade consists of 4 classes. Every class consists of 26-36 students. There are 
10 classrooms for teaching learning process and other buildings are; teacher 
and headmaster’s room, a cooperation room, a computer room, a library, 
toilets, and a yard. 
The subject of the research is the eighth grade students of MTs N 8 
Boyolali. This research was conducted in the even semester of the 
2017/2018 academic year. The pre-research was conducted on Thursday, 16 
November 2017 and 23 November 2017.  
 
C. Subject of the Research 
The subject of the study is the eighth grade students in class VIII A 
of MTs N 8 Boyolali. The number of student in class VIII A are 26. Based 
on the students score in the previous semester, class VIII A got the lowest 
score than other classes. The teacher said that VIII A class has the lowest 
score in reading, they have a low score because they have difficulties in 
reading comprehension text. Therefore the teacher recommended taking that 
class as the subject of research. 
 
D. Research Procedure 
The procedures of action research in this research are as: (Adapted 
from Kemmis and Mc Taggart in Burns, 2010:8). 
1. Planning  
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The planning of giving an action in this research is to apply 
discovery of learning technique to students in order to be able to 
improve the students’ reading comprehension. Before implementing the 
technique, the researcher prepares everything related to the actions that 
are used in teaching learning process, such as preparing materials, 
determining an interesting topic, making a lesson plan about narrative 
text, preparing teaching aids, preparing research instrument such as 
preparing test and structured observation sheets (to know the situation 
of teaching-learning process when the method or technique or mode is 
applied). 
 
2. Acting 
 
a. Opening  
In this step the researcher as a teacher open the meeting, then 
the researcher check the attendants of the students and explain 
the aim of this study. Then the researcher give pre- test.  
 
b. Actions  
The anticipation guide is normally used prior knowledge 
to a reading passage. It can be used with expository or narrative 
text. The Anticipation Guide is used to activate thinking by 
asking students to respond to questions or statements on a 
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selected topic prior to teaching the lesson. Students use their own 
background knowledge and life experiences to answer and 
respond to these prompts. Time may be provided for students to 
discuss and justify their answers based upon what they already 
know about the topic.  
In this step the researcher implementing the technique in the 
class. The researcher involved herself directly in the class as 
teacher. The researcher as the teacher would implement the 
teaching learning activities using Anticipation Guide Strategy. 
Anticipation Guide Strategy is a strategy that can be applied in 
teaching reading. To apply this strategy, teacher should know the 
procedures of using this strategy. There are some procedures to 
apply Anticipation Guide strategy in the class, are : 
1) Identify major concept; 
The ideas to be learned by reading the text should be 
determined by a careful perusal of the material and of the 
teacher’s manual, if one is available. 
 
2)  Determine students’ knowledge of these concept 
In order to determine how the main concepts support 
and challenge what the students already know, the teacher 
must consider the students experiential background. The 
whole class, as well as individual students, will have be 
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considered in this step. In our nutrition example, socio 
economic level is one, but only one, factor that may have a 
bearing on the kinds of statements that eventually result. 
 
3) Create statements 
Depending on the length of the text to be read and the 
major ideas chosen by the teacher, the guide includes a 
combination of 5 to 10 accurate and inaccurate statements 
related to the content.The number of statements can be 
created varies with the amount of the text to be read and 
particularly, the number of concepts that have been 
identified. In addition, the ability and maturity levels of the 
students influence make statements. The most affective 
statements are generally those in which the students have 
sufficient knowledge to understand what the statements say, 
but not enough to make any of them a totally known entity. 
 
4) Decide statements order and presentation mode 
An appropriate order must be determined to present 
the guide. Usually, the order follows the sequence in which 
the concepts are encountered in the text, but that is subject to 
each teachers’ judgment. The guide may be presented using 
the chalkboard, overhead, or a paper sheet that is handed out 
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individually. A set of directions and blanks for students’ 
responses should be included. The directions must be 
worded appropriately for the age and maturity level of the 
students. 
 
5)  Present guide 
The guide can be completed by students individually, 
or in small groups. Students react to each statement, either 
individually or in small groups, by agreeing or disagreeing 
with it, and later they engage in conversation with their peers 
about their opinions. As the students converse, the teacher 
serves as facilitator, giving no hints regarding correct or 
incorrect responses.Remind students that they should be 
prepared to discuss their reactions to the statements on the 
anticipation guide after they have completed it. 
 
6)  Discuss each statement briefly 
A discussion ensues with the teacher first asking for 
a show of hands from students to indicate their agreement or 
disagreement. The teacher tallies the responses. The 
discussion should include at least one opinion on each side 
of the issues per statement. As other students listen to the 
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opinion offered, they can evaluate their own view in terms 
of the others. 
 
7)  Direct students to read the text 
Students are told to read the text assignment with the 
purpose of deciding what the author would say about each 
statement. As they read, students should keep two things in 
mind; their own thought and opinion as well as those voiced 
by others, and the way in which what they are reading relates 
to what was discussed. 
 
8)  Conduct follow up discussion 
After reading, the students may respond once again 
to the statements. This time they should react in the light of 
the actual text. Thus, the guide serves as the basis for a post 
reading discussion in which students can share the new 
information gained from reading and how their previous 
thought may have been modified by what the understand the 
reading to say. It should be made clear to the students that 
agreement with the author is not mandatory. 
 
Directions: 
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1) Create 4 to 6 statements relating to the major concepts of the 
text.(The most effective statements are those about which 
students have some knowledge, but not a complete 
understanding.) 
2) Before reading the text, have students complete the guide 
individually or in small groups. Discuss the statements 
having students provide 
justification for their opinions. 
3) Have students read the selection. Ask them to focus on the 
information in reading that confirms, elaborates, or rejects 
each of the statements in the anticipation guide. If students 
are reading material that can be marked, instruct them to 
underline or highlight sections that support or refute each 
statement. 
4) After students have completed the reading, have them return 
to the statements in the anticipation guide to correct any 
misconceptions they may have had. Variations: Students can 
correct the statement sthat are “false” or explain why their 
thinking has changed. 
 
Advantages to using anticipation guides: 
An anticipation guide takes the process of reading 
content material from a purely passive state to active 
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participation and discussion. Through prediction, reaction, 
and controversy, the guide acknowledges students’ interests, 
knowledge about a topic, and personal experience. In 
addition, 
- Anticipation guides are usable across content areas. 
Articles or selections from text can be taken from any 
content area. 
- They are liked by students. Students appreciate the clear 
and direct format that anticipation guides afford. The 
strategy appeals to students because it is interactive and 
social, encourages discussion, is nonthreatening, and 
engages them in controversy, which they love at the 
middle school stage. 
- They are fairly easy to implement. After constructing  
and implementing a few anticipation guides, teachers 
appreciate their ease and simplicity. 
- They are appropriate for at-risk student or students with 
disabilities. Anticipation guides can be completed by 
individuals, peer duos, or small groups. In addition, 
instructional flexibility and the use of adaptations give 
teachers the means to address a variety of student needs. 
- They encompass the elements of effective instruction. 
Anticipation guides can engage all students in inquiry 
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and problem solving. They involve active participation 
and offer immediate feedback. 
- They fit into school improvement plans. Anticipation 
guides can easily fit into school improvement plans as 
part of new reading strategies that might be introduced. 
- They can be used as study guides. Anticipation guides, 
when completed, may serve as excellent study guides for 
students who have difficulty learning material for 
content mastery. On the basis of the use of anticipation 
guides as study guides, teachers can easily see the results 
of student progress when they assess student learning. 
- They can be used as formative evaluation devices. 
Students’ pre- and postresponses along with their 
explanations and appropriate textual references afford 
teachers an excellent means for assessing students’ 
understanding, content mastery, and ability to locate 
effective textual support for ideas. (Kozen et al, 2006: 
199). 
3. Observing  
The researcher observes all activities in the teaching and learning 
process that using Anticipation Guide Strategy in teaching reading. The 
researcher observes how the process of teaching learning that happens. 
The researcher also monitors and write down the responses of the 
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students in the classroom. In this step, the researcher writes what happen 
in the teaching learning process.  
4. Reflecting  
After conducting an action phase, the researcher and the teacher 
accomplish a reflection about the activity in the action phase by 
analyzing observation data with collaborator and makes an evaluation 
to know the result of students’ progress during the teaching learning 
process. The researcher is analyzing the students’ score among of pre-
test, post-test I and post-test II based on criteria success in order to know 
that discovery learning is good to imply in teaching reading 
comprehension at the second grade of MTs N 8 Boyolali or not. 
Reflection is done to find the problems in the activities so that the 
teacher can determine the next design better than before. The researcher 
makes an evaluation based on her observation and her collaborators‟ 
note to identify the weakness during the action. Then, this evaluation 
will be a basic consideration to conduct the next cycle. If the first cycle 
unsuccessful, the writer will conduct the next cycle to solve the students’ 
problem. 
 
E. Technique of Collecting the Data  
Before conducting the research, the researcher prepared some 
instruments.The instruments in this study will be the observation data and 
test (pre test and post test).  
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1.  Interview  
Burns (2010: 74) stated that interview was a classic way to 
conduct a conversation that explores our focus area. Interview was 
conducted to the teacher and students. It was done to know the students 
problems during the implementation of the strategy. While, for the 
teacher it was used to know the problems faced by students according 
to her. The data of interview was in the form of conversation. The pre- 
interview was conducted on Thursday, 23 November 2017.  
Interview in qualitative research is done by giving the opened 
questions which purposed to gain the deep information and it is done by 
using the unstructured formally things in order to get the views of the 
subject observed about many things that bring advantages for gaining 
the detailed information. The researcher interview is done through: This 
technique was used by researcher to find out what the problems which 
students faced in reading, knowing student in reading comprehension, 
what are the obstacles encountered in the learning process, and what 
methods are used in the teaching learning process. 
 
2.  Observation  
Observation is one of way that can be done for collecting data. 
Observation is one thing that must be included in the action research 
because it is one of the stages of action research cycles. In this classroom 
action research, the researcher choose participant observation, the 
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researcher works with the English teacher, Mrs. Nova, in conducting the 
research. The collaborator is Mrs. Nova, she observed during the 
learning process.  
There are two parts of observation in this study. They are 
observation in pre research and observation during action research. In 
pre research, the researcher observed the activity among the students 
and the teacher during teaching learning process. 
 
3. Test 
To collect the data, the researcher made a test as the instrument. 
The researcher gives test to find numerical data that were analyzed 
statistically. Brown (2003: 3), states that test is a technique of measuring 
a person’s knowledge, or performance in a given domain. The test 
consists of pre-test and post-test. 
 
The form of the test is multiple choice test which is used to 
measure skill, intelligent, knowledge, or ability that are owned by 
individually of personality. The writer will analysis the result of the test 
and give score. The test will be conducted to both control class and 
experimental class before and after the treatment. Test is used to 
measure the person’s competence and to achieve the objective. The data 
is collected by giving written test. Multiple choice test is conducted post 
test. 
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F. Trustworthiness of Study 
In analyzing the data, the researcher needs to analyze the validity of 
the data sources to get the valid data. To prove the validation of the data, the 
researcher used triangulation technique. Triangulation is the technique of 
examining the trustworthiness of the data by using something outside the 
data in order to examine and to compare of the data (Lexy, 2002: 178). 
The triangulation which used in this research was the triangulation 
by using source. It means that in valiating the data, the researcher compared 
the data from observation and interview. After observing the English 
teaching and learning process, the researcher did the cross checking by 
comparing them to the data of interview.  
The researcher also asked the expert for judging the test evaluation 
as the instrument of collecting the data. The expert here is the English 
teacher of VIII A, Mrs. Nova and after got the judgment, the expert give 
some advice to make the test valid. 
 
G. Technique of Analyzing Data 
The researcher analyzes the data through giving test to the students 
it needs some steps in analyzing of the data. The following are the steps had 
been taken by the writer.  
1. Analyzing the qualitative data, the researcher chooses interview and 
observation to collecting the data. To analyze about it, the information 
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which gives the description of students’ expression about 
comprehension level toward the subject (cognitive), students’ respond 
toward new method (affective), and student’ activity toward learning a 
subject, their attention, their enthusiastic in learning, their response, 
their motivation of learning that can be analyzed qualitatively. The 
researcher uses descriptive analysis to analyze these data, which consists 
of the observation of students’ activities and teachers’ performance 
during the teaching learning process, the interview before and after 
classroom action research.  
Denzin, (in Lexy, 2000:178) explained that triangulation is 
divided into four kinds, they are:  
a. Triangulation by using the source means that the researcher will 
compare and check the credibility of information found in the 
observation with the data of interview and compare it with the 
related documents.  
b. Triangulation by using the methods means that the researcher will 
check the credibility of data of the research and the data source by 
using several data collection technique and analysis them by some 
method.  
c. Triangulation by using investigators is that the researcher will 
recheck the credibility of the data by higher own research or other 
researcher.  
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d. The last technique used in triangulation by using theory. It is 
technique of examining the data finding standard of comparison 
from an analysis explanation as a supporting the data to get a valid 
evidence of the research result.  
 
The triangulation which used in this research was the 
triangulation by using source. It means that in validating the data, the 
researcher compared the data from observation and interview. After 
observing the English teaching and learning process, the researcher did 
the cross checking by comparing them to the data of interview. 
2. To analyze the quantitative data, the researcher is analyzing numerical 
data that gains the average of students’ score in each cycle, it is used to 
measure the students’ reading comprehension. The increasing of their 
achievement can be shown with increasing score which is gotten by 
students from pre-test to post-test. According to Furchan (2004:153) the 
mean scores of pre-test and post-test can be calculated with the formula, 
belows; 
 
M =
∑𝑥
𝑁
 
 
Notes:  
M = Mean score of the students’ achievement reading comprehension.  
X = the sum of the total score.  
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N = the total number of the students. 
 
The researcher used some criteria to find out the standard of 
reading comprehension of the student in this research. The minimum 
Mastery criterion – kriteria ketuntasan minimal (KKM) score of English 
subject at the eighth  grade students at the MTs N 8 Boyolali in academic 
year of 2017/2018 is 70. The student who gets 70 mean they pass grade 
of the English subject. The researcher used those criteria to know 
standard of performance of the students in this research. Thus, the 
researcher knew that the implementation of Anticipation Guide Strategy 
can increase Reading Comprehension of Eighth Students’ of MTs N 8 
Boyolali in the academic year 2017/2018. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
A. Research Findings 
The research design of this study was classroom action research. The 
objective of this present study is to figure out whether or not the reading 
comprehension of the eighth grade students of MTsN 8 Boyolali in the 
academic year 2017/2018 could be increased by using Anticipation Guide 
Strategy. The researcher was an active participant as a teacher and observer. 
Before conducting this research, the researcher told Mrs. Nova as the 
English teacher in VIII A that the researcher would conduct an action 
research. She permitted to conduct a Classroom Action Research (CAR) in 
her class. Mrs. Nova and the researcher worked together in implementing 
the study.  
 The students of the study were the eighth grade students which were 
27 students. The data gathered were derived from the result of pre-test and 
post-tests in cycle I and cycle II. Pre-test was administered to the students 
to obtain their pre-existing ability in reading comprehension. In addition, 
post-test was used to know students’ ability in reading comprehension after 
they were taught by the researcher. Cycle 1 consisted of three meeting and 
cycle 2 consisted of two meetings and one post-tests in a cycle. During the 
research process, the researcher noticed that cycle 1 was through stages of 
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planning, implementing, observing, reflecting and revising plan. Cycle 2 
consisted of several steps, they were: planning, implementing, observing, 
reflection. Then, researcher conducted discussion of observation result and 
final reflection. The whole research process could be seen in the following 
table: 
Table 4.1 
The Summary of the Research Process 
 
 
 
 
Pre Research 
 
a. Observation  Identifying and 
focusing the 
problems during 
teaching learning 
process.  
b. Pre-test Identifying the 
students’ 
comprehension on 
reading section.  
c. Interview  Identifying and 
confirming 
teachers’ and 
students’ difficulties 
in teaching and 
learning reading. 
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Research  
Implementation 
Cycle 1 
a. Planning  Preparing the 
material, lesson 
plan, texts, camera, 
worksheet and 
everything related to 
the action research.  
b. Action  
1) Meeting 1 
 
 
 
 
 
 
 
 
 
 
2) Meeting 2 
 
 
 
 
 
- The teacher 
explained about 
the importance of 
reading 
comprehension in 
English lesson. 
- The teacher used 
anticipation guide 
strategy to 
increase reading 
comprehension. 
-  The students 
practiced, active 
in teaching and 
learning process, 
they can increase 
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3) Meeting 3 
            Post-test 1 
their reading 
comprehension. 
- The students 
thought the 
answer 
individually from 
the narrative text 
and then they can 
comprehend the 
narrative text. 
- Preparing the test 
for identifying the 
students’ 
comprehension 
after conducting 
cycle 1 used 
anticipation guide 
strategy. 
c. Observing  - Students felt 
enthusiastic in 
teaching learning 
process when 
researcher give 
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some narrative 
texts and 
questions about 
it. 
- Students could 
interact with their 
friends in 
studying 
narrative text 
when researcher 
implemented 
anticipation guide 
strategy by 
sharing their 
opinions. 
- But in the class,  
researcher found 
several students 
not yet indicate 
their 
comprehension 
on reading 
narrative text. 
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d. Reflecting  - Positive result: 
improvement of 
students’ 
comprehension 
on reading 
narrative text. 
- Negative result: 
some students 
were passive, 
some students 
were still shy 
when the 
researcher asked 
to report their 
answer. 
e. Revising plan - Focusing on 
managing the 
students to 
comprehend the 
reading text, 
giving all 
students chance 
to share   
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Cycle 2 
a. Planning Preparing the 
material, lesson 
plan, texts, camera, 
worksheet and 
everything related to 
the action research. 
b. Action  
1) Meeting 1 
 
 
 
2) Meeting 2 
 
 
 
 
 
 
 
 
3) Post-test 2 
 
 
- Researcher was 
teach using 
anticipation guide 
strategy. 
- To make students 
interest and to 
know how far 
each student 
comprehend 
narrative text, 
they discussed 
with their 
partners. 
- Preparing the test 
for identifying 
students’ 
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comprehension 
after conducting 
cycle 2. 
c. Observing  Students’ learning 
behavior had been 
changed positively 
and that was their 
attitude and learning 
motivation 
heighthened.  
d. Reflecting  - Positive result: 
the improvement 
of students’ 
achievement. 
- Negative result: 
students were still 
shy to show their 
answers. 
 
More detail explanation of the research procedures above would be 
descibed in the following: 
1. Pre-Cycle  
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In pre-cycle, the researcher conducted initial reflection by doing 
observation. In addition, the observation was done by interviewing the 
English teacher and direct observation in the classroom to know exactly 
the problems that the students faced in reading comprehension. Based 
on the interview, it was known that the students had difficulties in 
finding information, specific information, textual meaning and 
reference of a reading passage. Furthermore, the English teacher also 
explained that most of the students failed in gaining the information 
contained in the reading passage because they were lack of grammar and 
vocabulary. 
To know the real problem and quantify the students’ initial 
reflection in reading comprehension, the researcher gave pre-test. In pre-
test, the researcher asked the students to answer the questions in the form 
of multiple choice. Multiple choice test consisted of 20 items. The 
students’ answers the questions in maximum 40 minutes. Moreover, the 
results of the students’ answers would be scored by using the formula 
that had been presented in previous chapter. There were 27 students who 
followed the pre-test. After scoring the students’ pre-test, the researcher 
got the sum of the students’ total score which was 1560 (see table 4.2). 
The researcher would use the formula to count the students’ mean score. 
The form of formula was the total score of the students divided by the 
total of the students. Then, it was calculated to know the mean score by 
using the formula mentioned in chapter III it can be seen as follows:  
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X= 
𝚺𝐗
𝑵
  Y= 
𝒀
𝑵
 
Which : X = mean of pre test scores  
Y̅  = mean of post test scores  
X = individual score of pre test  
Y  = individual score of post test  
N  = number of students 
In addition, the mean score of the pre-test above, 57,78. It 
showed the reading comprehension was very poor compared with the 
minimum passing grade used in MTsN 8 Boyolali which was 70. It 
indicated that students’ ability in comprehending reading passage was 
low. Moreover, there were no students who could obtain 70. All of them 
really had difficulties in finding general information, specific 
information, textual meaning and textual reference of the reading 
passage. Immediate solution should be found in order to increase their 
ability in reading comprehension. 
Table 4.2 
Score of Pre- Test 
No Name Score 
1 AM 60  
2 AF 50  
3 ANS 45  
4 ACS 60  
5 FZ 50  
6 MAA 65 
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7 MH 60  
8 RFS 60  
9 SAM 55  
10 SSC 60  
11 YAF 60  
12 ZFF 50  
13 AH 65  
14 AR 60  
15 APM 55  
16 FUK 60  
17 GNF 55  
18 IAJ 60  
19 IMP 65  
20 MNS 55  
21 MJ 65  
22 MJ 55  
23 SMB 55  
24 TDA 50  
25 ZKN 65  
26 AVP 60  
27 SAW 60  
SUM 1560 
MEAN SCORE 57,78 
 
From the tabel, it showed that the students’ reading 
comprehension was still low. The mean score of pre-test 57,78. 
There were no students who got more than the passing grade, 70. It 
means that there were 27 students who got score under the passing 
grade. The highest score in pre-test was 65, and the lowest score was 
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45. After conducting preliminary research, it could be assumed that 
reading comprehension of the eighth grade MTsN 08 Boyolali was 
still low. 
 
2. Description of Learning Action in Cycle I  
The learning action in cycle I is a very important action, because 
from the analysis on this learning action will be reflection for the researcher 
in subsequent learning action. The research activity in cycle I was conducted 
in three meetings, each meetings was 80 minutes in two learning hours. 
Each learning hours was 40 minutes. The procedure in cycle I includes as 
follows: 
The research implementation consisted of two cycles. Each cycle 
covered of planning, acting, observing, and reflecting.  
1) Planning  
After conducting pre-interview, pre-observation, and pre-test, the 
researcher made a plan to teach reading in the class. In this cycle, the 
researcher and the teacher arranged a plan for the action based upon the 
problems that faced by students toward reading comprehension. Moreover, 
in the lesson plan also consisted standard of competence, basic competence, 
some indicators that will be reached by the students, and the technique that 
would be implemented. The researcher used Anticipation Guide Strategy. 
The researcher believed that Anticipation Guide Strategy was an appropriate 
technique to increase the students’ reading comprehension. The researcher 
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constructed a lesson plan as teachers’ guidance in teaching, prepared 
teaching materials which was taken from books and internet, made students’ 
worksheet consisted of some tasks to implement that strategy. One kind of 
reading material that would be delivered was narrative text. There were two 
types of students’ worksheet. The first worksheet was given for the material 
of discussion and the second worksheet was given to students for post-
test.The first cycle would held in three meetings. The last, to know the 
improvement scores from pre-test to post-test the researcher prepared the 
instrument of post-test I to collect the data. 
2) Acting 
The action of cycle I was done on Tuesday, May 04th 2018, on Friday 
May 8th 2018 and on Tuesday, May 11th 2018. For the first meeting there 
was student absent, 2 students joined an OSIS agenda and a student joined 
OSN. So the total of students at that time was 24 from 27 students. In that 
class, consist of 15 females and 12 males students. At the classroom, the 
teacher implemented the teaching learning process based on the lesson plan 
had been made. 
a) First Meeting  
(1) Opening  
The first meeting was conducted on Tuesday, May 04th 2018. 
To arise students’ religious character and motivation, the meeting 
was opened by praying together .Beginning the lesson, the 
68 
 
researcher as the teacher greeted the students and checked the 
students’ attendance. The researcher tried to create a good 
atmosphere by telling to the students’ that the days’ activities would 
be reading lesson by using Anticipation Guide Strategy. 
 
(2) Main Activity  
Firstly, the researcher began to lead the students to the 
materials. The researcher asked to the students about their 
understanding of narrative text by giving some questions. The 
questions such as: “What is a narrative text?”, “Have you ever read 
one example of narrative text?”, “Can you mention one example of 
narrative text?.” The first meeting, the students still nervous joining 
class with the researcher as their English teacher. So that the students 
were rather ashamed of answering the teachers’ question. But, they 
looked happy to join the class with the researcher.  
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Next, the researcher led the students to the topic. She asked 
one of the student “Zulfan pernah membaca cerita Legenda Danau 
Toba?”, the student answered “Pernah bu”, “Nah kalau misalnya 
Zulfan pernah membaca cerita tentang Legenda Danau Toba, teks 
itu bisa kita sebut sebagai narrative text”. Researcher asked 
students to give their opinions about the definition of narrative text 
“Dari hal tersebut ada yang sudah mulai memahami apa itu 
narrative text? Coba siapa yang berani memberikan pendapatnya? 
Angkat tangannya.” For several minutes the class situation was so 
quite. The researcher tried to give them a motivation. There was a 
gift in every meeting for the best answer. Other students started to 
give feedback about the material “Narrative teks adalah bacaan 
yang berisi tentang cerita masa lalu.” Researcher and all of the 
students gave aplouse for her. “Jadi itu nanti akan sama dengan 
recount teks? Masih ingat teks apa itu?”  One of the student gave 
an opinion“Jadi miss, narrative teks itu teks yang menceritakan 
tentang legenda suatu daerah?”. The students seemed their 
enthusiastic and interested with the material. “Ya itu benar, tapi 
yang kita baca tidak hanya legenda saja tetapi juga menceritakan 
tentang binatang yang digambarkan berperilaku seperti manusia 
(fable) dan cerita yang bersifat fantastic, penuh dengan keajaiban 
(fairy tale)”. The students were laughing. The researcher gave joke 
to make the students felt comfortable because the English lesson 
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schedule was in the last hour. “Jadi singkatnya teks narrative itu 
teks yang isinya tentang imajinasi”  
After all of the students knew what topic that they would 
learn today, the researcher explained about the characteristic of 
narrative text, such as purpose, generic structure and language 
feature by showing one example of narrative text was taken in pre 
test with the title “Mousedeer and Crocodile”. Before giving them 
the text, researcher guided the students to answer worksheet of 
anticipation guide strategy. Students answered the worksheet that 
consisted of 5 statements in 15 minutes.  After the students done, the 
researcher asked the students to discuss the answersheet. The 
discussion included at least one opinion on each side of issues per 
statement. As other students listen to the opinon offered, they can 
evaluate their own view in terms of the others. After the statements 
have been discussed, the researcher distributed the text. The 
researcher asked them to focus on the information in reading that 
confirms or rejects each of the statements in the anticipation guide 
and instructed them to underline the supporting answer. They 
completed the column of post-reading opinion. The researcher also 
accompanied and helped the students how identify the explicit and 
implicit detail information, how to identify the referent of the text.  
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(3) Closing  
Because of the time was up, the researcher asked the students 
which not finished the discussion result yet to contiue the discussion 
in the next meeting. Then she said that the next meeting some 
students must explained the discussion result in front of class. 
Having finished conducted the first meeting, the researcher asked to 
the students whether they have difficulty or not and summed up the 
lesson by giving some questions to the students orally in order to 
review the students’ understanding in reading narrative text. When 
the researcher found that the students had understood the lesson, she 
closed the lesson by saying good bye. After that, they prayed 
together. 
 
b) Second meeting  
The second meeting was conducted on May, 8th 2018. On the 
second meeting, the process of CAR was similar with the earlier 
meeting. The researcher reviewed about the organization of 
narrative text which has been taught in the previous. It was not only 
teacher dominated the class, but also the students spoke out and 
shared their ideas about the text.  
(1) Opening  
To arise students’ religious character and motivation, the 
meeting was opened by praying together. The activity was continued 
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by the researcher as the teacher greeted the students and checked the 
students’ attendance. Besides the researcher reminded and checked 
the students’ understanding about narrative text in the previous 
meeting.  
 
(2) Main Activity  
The researcher delivered the objective of research, explained 
more about anticipation guide strategy, in which the teacher 
explained the learning material, gave reading text and gave the 
students the opportunity of reading the text; after these two stages 
have been conducted by the students, then the researcher asked the 
students to continue the previous discussion and checked the answer 
of pre-test with the post-test statements. After reading in the 
previous section, the students responded to the statements once 
again. The researcher asked them to react in the light of the actual 
text. The guide was served as the basis for a post reading discussion. 
The researcher started to open the discussion. The researcher asked 
some students by calling their names to give an opinion based on 
their answers and how their previous thought may have been 
modified.    
 
s(3) Closing  
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At the end of second meeting the researcher asked the 
students whether they had difficulties or not and summed up the 
material of that day’s lesson together with the students to review the 
students’ understanding of the text. When the researcher found that 
the students had understood the lesson, the researcher closed the 
meeting. Before the researcher said goodbye, she reminded the 
students that in the next meeting there would be a test. After that, 
they prayed together. 
 
c) Third meeting  
The third meeting was conducted on May 11th 2018. 
(1) Opening 
To arise students’ religious character and motivation, the 
meeting was opened by praying together .Beginning the lesson, the 
researcher as the teacher greeted the students and checked the 
students’ attendance. The researcher gave time to students prepare 
by learning the previous material before post test 1 was done.  
 
(2) Main Activity  
The activity was continued to post test I to know students’ 
reading comprehension. All of the students seemed ready because 
the researcher has said it before. After the researcher shared the text, 
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they were given the questions and answer sheet, they were asked to 
do individually. The questions consist of twenty questions, and it 
was multiple choice questions. At the end of the time, the students 
were asked to submit their answer.  
From the table, it showed that the student score of post test 1 
better than the score of pre test. The result of first post test could be 
reported as follow: 
Table 4.3 
Score of Post- Test I 
No Name Score 
1 AM 75  
2 AF 60  
3 ANS 55  
4 ACS 75  
5 FZ 70  
6 MAA 80  
7 MH 55  
8 RFS 70  
9 SAM 50  
10 SSC 75  
11 YAF 60  
12 ZFF 60  
13 AH 75  
14 AR 50  
15 APM 80  
16 FUK 60  
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17 GNF 65  
18 IAJ 65  
19 IMP 70  
20 MNS 75  
21 MJ 75  
22 MJ 75  
23 SMB 70  
24 TDA 60  
25 ZKN 70  
26 AVP 70  
27 SAW 75  
SUM 1820 
MEAN SCORE 67,41 
 
From the tabel, it showed that the students’ reading 
comprehension improved. The mean score of post test I was 67,41. 
Meanwhile the score of pre-test 57,78. There were 16 students who 
got score pass the passing grade, 70. It means that there were 11 
students who got score under the passing grade. It was better than 
pre test who all of students got score under passing grade The 
highest score in post-test I was 80, and the lowest score was 50. 
 
 (3) Closing  
The class was closed by evaluated and reviewed the teaching 
and learning process. The students got an announcement that next 
meeting they would still learn about narrative text, so they were 
76 
 
asked to prepare and study hard at home. After that, they prayed 
together. 
 
3) Observing  
The result of the action done in the cycle I, the researcher used some 
tecnique to observe it: test, interview, and observation. The researcher 
conducted the post-test I at the end of the cycle I in order to measure how 
far the improvement the students was made. The improvement of students’ 
achievement could be seen from the mean score of test. Here the detail 
results of the students’ score in pre test compared with post test I. 
Table 4.4 
Students’ Pre Test and Post Test I Score 
No Name Score of 
Pre-Test 
Score of 
Post-
Test 
Improvement Achievement 
 
1 AM 60  75  15 Improved 
2 AF 50  60  10 Improved 
3 ANS 45  55  10 Improved 
4 ACS 60  75  15 Improved 
5 FZ 50  70  20 Improved 
6 MAA 65 80  15 Improved 
7 MH 60  55  5 Improved 
8 RFS 60  70  10 Improved 
9 SAM 55  50  -5 Failed 
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10 SSC 60  75  15 Improved 
11 YAF 60  60  - Failed 
12 ZFF 50  60  10 Improved 
13 AH 65  75  10 Improved 
14 AR 60  50  -10 Failed 
15 APM 55  80  25 Improved 
16 FUK 60  60  - Failed 
17 GNF 55  65  10 Improved 
18 IAJ 60  65  5 Improved 
19 IMP 65  70  5 Improved 
20 MNS 55  75  20 Improved 
21 MJ 65  75  10 Improved 
22 MJ 55  75  20 Improved 
23 SMB 55  70  15 Improved 
24 TDA 50  60  10 Improved 
25 ZKN 65  70  5 Improved 
26 AVP 60  70  10 Improved 
27 SAW 60  75  15 Improved 
 
The result of pre- test score and post test score above showed that there was 
improvement happening in class VIII A. The improvement could be seen from the 
mean score in pre test compared with post test I , the mean score improve from 
57,78 became 67,41. The improvement was 9,63. However there were 4 students 
who still failed because got the lower score  than the previous test.  
The researcher also interviewed the students. The interview was given with 
the aim to know how far the action influenced students’ behavior. The next was 
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observation. It was during the teaching and learning process and the data was 
poured in the fieldnotes.  
Three meetings was conducted in the first cycle: 
 
a) The first meeting  
The first meeting of the implementation, no one student was absent. Firsly, 
the students felt shy to express their opinions. There were some students who were 
still passive; they did not give their opinions or their comments because they were 
still unconfident to speak in English. However the researcher tried to make the class 
atmosphere joyful by giving joke. After the teaching learning process ran well, the 
students could participate actively in the teaching and learning process.  
The students were familiar with narrative text however they confused to 
identify the characteristic of narrative text and understood the detail information, 
so the researcher explained it with the text as an example with the title “The Rats 
and The Elephants”. After got the explanation, the students could understand what 
narrative text is and mention the main idea, generic structure, the purpose of the 
text, the detail information of the text, and verb 2 as the characteristic language 
feature of narrative text.  
 
b) Second meeting  
The second meeting of the action research, the students were active and 
enthusiastic in doing discussion the shared text previous meeting. The students 
came forward to explain the discussion result. However, because of there was just 
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one text discussed, so the average result of discussing among the student was same. 
The other impact was minim feedback from other students.  
 
c) Third meeting  
In this meeting, post test I was conducted. The students do the test 
individually, but there were some students who cheating their friends. The 
researcher has to monitor it, but in general they did the test by themselves and 
discipline. 
 
4) Reflecting  
Based on the observation, the researcher and the collaborator had the 
reflection on positive result and weaknesses. There was as follows:  
a) Positive Result  
(1) There was any improvement in the students’ achievement after 
applying Anticipation Guide Strategy. It was showed by the mean score 
of pre test 57,78 became 67,41. The students’ achievement increases 
9,63 points. From the result of pre test and post test I, it could be 
concluded that the use of Anticipation Guide Strategy can improve 
students’ achievement in reading comprehension.  
(2) By implementing Anticipation Guide Strategy, the students were 
helped to find the main idea, generic structure, the purpose of the text, 
the detail information of the text, and verb 2 as the characteristic 
language feature of narrative text. 
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b) Weakness 
Based on the result of observation,  Anticipation Guide Strategy 
were appropriate for the students’ reading comprehension, but there were 
some problems which were found by the researcher.  
(1) There were still many students who could not reach the passing grade. 
Some of students also still could not understand, because they had 
difficulty to find the main idea, generic structure, the purpose of the text 
and the detail information of the text. 
(2) There were some students who still kept calm and did not give their 
opinion in discussion. They were some students who still afraid to 
deliver their idea.  
After the researcher found out the positive and weaknesses on cycle 
I, the researcher decided to continue the next cycle. The cycle 2 focused on 
making students able to find the main idea, generic structure, the purpose of 
the text, and the detail information of the text.  
 
3. Description of Learning Action in Cycle II 
There were two meetings in this cycle, first meeting for giving the 
treatment and the next meeting for giving the post test II. The first meeting 
was held on May 15th 2018 and the post-test was done on May 18th 2018.  
1) Planning  
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Based on the result of the first cycle, the researcher realized that 
there were improvements of the students’ reading comprehension, but the 
researcher still found a problem faced by students. Some students had 
difficulty to find the main idea, generic structure, the purpose of the text and 
the detail information of the narrative text. Besides, some students did 
improper activity like cheating their friends’ work and they were still shy 
when the researcher asked to report their answer. Dealing with those 
problems in the first cycle, the researcher revised plans were: (a) the 
researcher should give the clearer information of the text included its 
definition, purpose, generic structures and characteristic of the text to make 
the students really understand what the text is, (b) the researcher would 
divide them for discussing the worksheet with their partner. It was done to 
make the students more focus on the discussion and they could work 
together with their friend. Besides, the teacher also could control and guide 
the students easily, (c) asking the students to use their dictionaries to find 
some difficult words from the text. In cycle I, many students were difficult 
in understanding the meaning of some words in the text, so that the existence 
of the dictionaries was very important for helping the students in 
understanding the narrative text, and (d) the researcher would give more 
control to the students’ activities to do the exercises in order to make 
students did not copy their friends’ work. In action, the researcher used 
Anticipation Guide strategy in teaching learning process in different 
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variation with cycle I. During the teaching learning process, the students 
were asked to be more active in the classroom.  
 
2) Acting  
The implementation of the action was based on sequences of 
teaching and learning activity stated in the lesson plan. There were three 
meetings in the second cycle. The implementation of each cycle was as 
follows:  
a) First meeting  
(1) Opening  
The first meeting of cycle II was conducted on May 15th 
2018.To arise students’ religious character and motivation, the 
meeting was opened by praying together. The researcher opened the 
class by greeting and checking students’ attendance. Before the 
researcher started the lesson, the researcher asked again about the 
material in the last meeting. It was done in order to check students’ 
understanding about the materials they have learnt; it included its 
the main idea, generic structure, the purpose of the text and the detail 
information of the narrative text. Most of them were still 
remembered it.  
 
(2) Main activity  
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Firstly, the researcher led the students about today’s 
material. The researcher said, “ Hari ini kita belajar lagi tentang teks 
narrative dan kalian akan mendiskusikan dengan teman sebangku. 
Ada satu kelompok yang terdiri dari 3 siswa ya, karena jumlah siswa 
ganjil. Jadi kalian dapat mengisi worksheet dengan berdiskusi 
secara berpasangan.”.  
The researcher prepared some statement on the worksheet 
about “A Wolf in Sheep Clothing”. Students were asked to answer 
the worksheet that consisted of 5 statements in 15 minutes. After the 
students done, the researcher asked the students to discuss the 
answersheet. The discussion included at least one opinion on each 
side of issues per statement. As other students listen to the opinon 
offered, they can evaluate their own view in terms of the others. 
After the statements have been discussed, the researcher distributed 
the text. The researcher asked them to focus on the information in 
reading that confirms or rejects each of the statements in the 
anticipation guide and instructed them to underline the supporting 
answer. They completed the column of post-reading opinion. The 
students used dictionary to look for the meaning of the difficult 
word, because most of the students brought dictionary, so the 
process run fluently. The researcher also accompanied and helped 
the students how identify the explicit and implicit detail information, 
how to identify the referent of the text. The researcher asked them 
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to react in the light of the actual text. The guide was served as the 
basis for a post reading discussion. The researcher started to open 
the discussion. The researcher asked some students to give an 
opinion based on their answers and how their previous thought may 
have been modified. The researcher was monitoring while 
discussion session. The students had no difficulty to identify the 
main idea, generic structure, the purpose of the text and the detail 
information of the narrative text. In the end of the presentation, the 
researcher instructed students to give applause as the reward to the 
group. 
 
(3)  Closing  
The researcher reviewed the material in the cycle I and cycle 
II. The researcher explained again how to identify the main idea, 
generic structure, the purpose of the text, the detail information of 
the narrative text. The researcher hoped the presentation later better 
than before. The researcher also asked students whether they had 
any questions or not. There was still no question. When the 
researcher asked what they felt, they said that the lesson was 
interesting. The students were remembered to prepare them selves 
for post- test II. The researcher closed the lesson by saying good bye. 
After that, they prayed together.  
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b) Second meeting  
The third meeting was held on May 18th 2018. In this meeting, 
post-test II was conducted. This test was held to know the students’ 
reading comprehension after implementation of Anticipation Guide 
Strategy in cycle II. 
(1) Opening 
To arise students’ religious character and motivation, the 
meeting was opened by praying together. The activity was continued 
by informing the aims of post test II that would be given in that day. 
Before conducted the test, the materials in the previous meeting were 
discussed together. To get the great result, the students were given 
the role of the test. 
(2) Main Activity 
In this meeting divided into two activity, 1 x 40 minutes for 
reviewing materials and 1 x 40 minutes for conducting post test II.   
The researcher reviewed the previous materials about 
narrative text. The students were asked to answer the researcher’ 
question. It reminded the students about Anticipation Guide 
Strategy. 
The activity was continued to the post test II. The question 
and answer sheet were distributed to the students. The question 
consisted of twenty multiple choice questions. The questions was to 
measure their understanding about the main idea, generic structure, 
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the purpose of the text and the detail information of the text of 
narrative text. The researcher monitored the students’ activities 
while doing the test. The students seemed confident in doing the test. 
The class was quiet and the students do the test individually without 
cheating. At the end of the time, the students were asked to submit 
their answer. 
Table 4.5 
Students’ Post Test II Score 
No Name Score 
1 AM 75  
2 AF 60 
3 ANS 70 
4 ACS 85  
5 FZ 70  
6 MAA 90  
7 MH 70  
8 RFS 75  
9 SAM 60  
10 SSC 75  
11 YAF 70  
12 ZFF 60  
13 AH 85  
14 AR 60 
15 APM 80 
16 FUK 70  
17 GNF 70 
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18 IAJ 75  
19 IMP 75  
20 MNS 75  
21 MJ 80 
22 MJ 75  
23 SMB 75 
24 TDA 70 
25 ZKN 70 
26 AVP 75 
27 SAW 85 
SUM 1980 
MEAN SCORE 73,33 
 
From the tabel, it showed that the students’ reading 
comprehension improved. The mean score of post test II was 73,33. 
Meanwhile the score of post-test I was 67,41. There were 23 students 
who got score pass the passing grade, 70. It means that there were 4 
students who got score under the passing grade. It was better than post 
test I who 11 students got score under passing grade. The highest score 
in post-test I was 80, and the lowest score was 50.  
 
(3) Closing 
It was the last meeting. After they finished their work, they 
had to submit it. the researcher said the farewell words. All of the 
students felt sad. The researcher closed the lesson by saying good 
bye. After that, they prayed together. 
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3) Observing  
The researcher with the collaborator did observation in the cycle II. In 
the second cycle, two meetings were conducted. The researcher and the 
collaborator observed all of the events happened in the class of each meeting in 
cycle two. The result of the action done in the cycle II, the researcher used some 
tecnique to observe it: test, interview, and observation. The researcher conducted 
the post-test II at the end of the cycle II in order to measure how far the 
improvement the students was made. 
The improvement of students’ achievement could be seen from the mean 
score of test. Here the detail results of the students’ score in pre test compared 
with post test I and post test II. 
Table 4.6 
Students’ Pre Test, Post Test I and Post Test II Score 
No Name Score of 
Pre-Test 
Score of 
Post- Test 
Score of 
Post-Test II 
Achievement 
 
1 AM 60  75  75  - 
2 AF 50  60  60 Failed 
3 ANS 45  55  70 Improved 
4 ACS 60  75  85  Improved 
5 FZ 50  70  70  - 
6 MAA 65 80  90  Improved 
7 MH 60  55  70  Improved 
8 RFS 60  70  75  Improved 
9 SAM 55  50  60  Failed 
10 SSC 60  75  75  - 
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11 YAF 60  60  70  Improved  
12 ZFF 50  60  60  Failed  
13 AH 65  75  85  Improved 
14 AR 60  50  60 Failed 
15 APM 55  80  80 - 
16 FUK 60  60  70  Improved  
17 GNF 55  65  70 Improved 
18 IAJ 60  65  75  Improved 
19 IMP 65  70  75  Improved 
20 MNS 55  75  75  - 
21 MJ 65  75  80 Improved 
22 MJ 55  75  75  - 
23 SMB 55  70  75 Improved 
24 TDA 50  60  70 Improved 
25 ZKN 65  70  70 - 
26 AVP 60  70  75 Improved 
27 SAW 60  75  85 Improved 
 
Based on the explanation above, the researcher concludes that there is an 
improvement in reading comprehension. Totally, most of the students’ score from 
pre test, post test I and post test II had improvement. The researcher can conclude 
that the implementation of Anticipation Guide Strategy in teaching reading can 
improve the students’ reading comprehension in VIII A class of MTsN 8 Boyolali. 
B. Discussions  
  In this part, some findings were presented such as the discussion of the 
research implementation and the English class situation when Anticipation Guide 
Strategy is implemented in teaching reading comprehension.  
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Cycle I was carried out based on the result of the pre-test. In this cycle, the 
research was started by making planning, action, observation, and reflection. As 
mentioned earlier in the result of pre-test that the students of the eighth  grade had 
low ability in reading comprehension. Therefore, all the plan was concerned on 
improving reading comprehension progressively. In planning, the researcher 
prepared all materials that would be used in applying the technique. It included the 
texts which was about narrative that would be discussed. Then, the researcher 
designed lesson plan. 
In the activities of doing the task, all of the students’ were given materials 
and worksheets. After preparing the material and making the lesson plan, the 
researcher constructed and prepared post-test which would be administered in the 
end of the session in cycle I. In action, Anticipation Guide Strategy was used in 
teaching and learning process in the classroom. To start the meetings, the researcher 
gave some general questions which were related to the topic. As mentioned before, 
the time allocation in each session was 80 minutes. In the first session, the 
researcher started by giving the students an example of narrative text. Then the 
researcher, introduced the material to the students. The students were taught 
narrative text for the session. After they had been taught the material, they did the 
reading comprehension task individually. The first task started by giving the 
students a worksheet. The students were asked to fill the coloumn of Anticipation 
Guide Strategy. After 15 minutes, the researcher gave the students a narrative text 
which were related to the first task. The students read the text and after they done, 
the researcher asked the students to discuss the worksheet. 
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During the teaching learning process, the researcher also did observation. It 
was mainly focused on identifying the situation of the lesson and analyzing the data 
taken from the action. Besides, as a classroom teacher, the researcher was also as 
an observer to know the students’ responses toward the implementation of 
Anticipation Guide Strategy during the lesson. In order to know whether the 
students’ ability in reading comprehension had improved or not. Moreover, to get 
the data related to the students’ improvement after the application of Anticipation 
Guide Strategy in reading comprehension, the researcher then gave post-test. 
Furthermore, the researcher conducted the post test that was done in 40 minutes. 
Furthermore, this test consisted of twenty multiple choices. 
Considering the result of observation on teacher and student activity in cycle 
I and cycle II, there are some aspects the teacher did not do. In the first meeting of 
cycle I, teacher did not ask the students to discuss in a group. In the cycle I, the 
students answered Anticipation Guide’s worksheet individually so that only active 
students who take a part in the discussion. 
In cycle I, the researcher also assessed the students’ reading comprehension 
skill by using posttest. From the assessment, it can be found that the mean score of 
students’ reading comprehension skill is 67,41, but 11 students still obtain score 
below KKM of 70. The students obtaining score below KKM of 70. Next, in the 
second meeting of cycle II, teacher activity has run consistent with the procedure 
of Anticipation Guide Strategy. However, from the evaluation on the student 
activity in the second meeting of cycle I, it can be found some improvement and 
the student activity during English Learning with Anticipation Guide Strategy has 
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been implemented in a pair group. Just like in cycle I, in cycle II the researcher 
conducted reading comprehension skill posttest of cycle II. The result of assessment 
on reading comprehension skill shows that the student activity has achieved KKM 
of 70. From the assessment, it can be found that the mean score of students’ reading 
comprehension skill is 73,33, but 4 students still obtain score below KKM of 70. 
The students obtaining score below KKM of 70. The students’ reading  
comprehension skill was conducted to find out the improvement of students’ 
reading comprehension on narrative text so that the researcher conducted posttests 
in the end of cycle I and cycle II. 
Teaching reading through Anticipation Guide Strategy made the students 
easier to understand the content of the text. They became more active in teaching 
learning process. They showed their contribution in discussion and participated well 
in teaching learning process by giving some opinions and asking some informations 
they did not know. They enjoyed joining the class. It can be proved by seeing the 
result of observation checklist that has been observed by the observer. The observer 
observed the class situations for six categories such as: students’ ability in 
understanding narrative text and identifying communicative purpose of the text, 
students’ participation during the teaching and learning process by giving some 
opinions and asking some informations they did not know, students’ interest and 
motivation during the teaching and learning process, students’ enjoyment in 
learning process, students’ seriousness in understanding the materials, students’ 
activities in focusing attentions to the teachers’ explanation.  
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The result of the observation sheet also showed that there were 
improvements from the preliminary study, the post-test I, until the post test II. When 
the researcher conducted preliminary study, the students did not active like when 
the researcher gave Anticipation Guide Strategy, some of them made conversation 
with their friends. While the cycle I, the mean showed 67,41, and the mean from 
the cycle II improved 73,33. 
Based on the interview with the teacher and the students also, it can be 
summarized that Anticipation Guide Strategy  helped the students to solve almost 
of their problems in reading comprehension. Then from interview with the teacher, 
the teacher said Anticipation Guide Strategy  that used by the researcher is a good 
technique that helped students solved their problems in reading comprehension. It 
can make students more focused in reading text. 
Based on the finding above, it can be conclude that the effect of using 
Anticipation Guide Strategy in pre-reading activity improved the students’ reading 
comprehension. It is relevant with Lawson (in Kozen, 2006: 196) who states that 
Anticipation Guide Strategy is better than other pre-reading strategies. In addition, 
as students move through the statements, they use prediction, controversy, and 
activation of prior knowledge about the topic as motivational devices to get them 
involved in the material on narrative text they will read later.  
This research had several weakness. First, the limitation of facility and tool, 
the researcher only used the manual one. Second, applying Anticipation Guide 
Strategy did not improve all indicators used in the test.  
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CHAPTER V 
CONCLUSION AND SUGGESTION 
The discussion throughout the present classroom action study which dealt 
with teaching reading comprehension through Anticipation Guide strategy of the 
eighth  grade students of MTsN 8 Boyolali could finally be concluded in this 
chapter. Some practical suggestions in reference to the significance of the 
established research findings were also recommended in this chapter so that the 
findings of this study could really provide some benefits for the English teachers, 
the eighth  grade students of MTsN 8 Boyolali and the academic Institution.  
A. Conclusion  
In this study, the researcher concluded that reading comprehension 
of the eighth  grade students of MTsN 8 Boyolali in academic year 
2017/2018 increased after the implementation of Anticipation Guide 
strategy. The implementation of Anticipation Guide Strategy in the 
classroom had positive effect in reading narrative class, it could be seen 
from the mean score that increase from cycle to cycle. In the first and second 
meeting of cycle I obtained the mean score of 67,41. The result of 
observation on teacher activity in the first and second meeting of cycle II 
shows that the activity has run consistent with the developed assessment by 
using Anticipation Guide Strategy.  
Besides improving teacher and students’ activity during teaching 
learning process, Anticipation Guide Strategy also increase students’ score 
in reading comprehension. It could be seen that the ean class increases by 
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9,63 from pre-cycle to cycle I and by 5,92 from cycle I to cycle II. The 
indicator of students’ reading comprehension achievement in this research 
is that the mean class score ≥ KKM=70 and learning’s successfully passing 
of ≥ 70 thus the research was done.  
It was stated from the mean of the post-test in cycle II that was 73,33. 
During the process of teaching learning, the students were active and 
enthusiastic. They thought individually then they shared their ideas in pair 
and in whole discussion. The class was enjoyable and interesting during 
teaching and learning process. The motivation of students to read English 
text increased as well. It could be seen from the activities in pair group, and 
they shared about their understanding of the text. This activity increased 
students’ motivation. All of the students participated in these activities and 
made the class alive and active, and the students were more confident to 
study reading skill. 
The findings of this research could not be extended and generalized 
to other students, even though of the fact that a classroom action research 
mainly undertaken for helping particular students who had problems reading 
comprehension. Therefore, the findings of this research were mainly valid 
and reliable for eighth  grade students of MTsN 8 Boyolali. The English 
teachers can use the findings of this research as a guidance to devise their 
teaching strategy. 
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B. Suggestion  
The researcher would like to give some suggestion that might be 
useful in applying the Anticipation Guide strategy in improving the students 
reading comprehension to the teacher, the students and the academic 
institution:  
1. For the teacher  
The teacher should realize that there are many strategies 
techniques for teaching reading skill; one of them is Anticipation Guide 
strategy. Reflective anticipation guide strategy is expected to give 
contributions to the student in term of motivation, interest, enjoyment, 
and achievement as well. The teachers can develop their strategy to 
teach students in the teaching and learning process. It will be better to 
the teachers if they use any kind of techniques to be used for teaching 
the students in class. Generally, teachers should be creative and 
innovative to avoid the monotone teaching technique in the class. And 
the teacher should have many ideas to make the students active and 
enthusiastic in order that they feel comfortable and spirit in the class. 
Practically, the English teachers of the VIII A students of MTsN 8 
Boyolali are suggested to keep up this strategy particularly for 
improving reading comprehension. 
 
2. For the students  
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The students are expected to focus their attention during the 
teaching and learning process so that they can get the point of learning. 
Furthermore, the students may use the Anticipation Guide strategy as a 
means for practicing their reading skill.  
 
3. For the academic Institution  
The academic institution of MTsN 8 Boyolali is also suggested 
to add English literary books in their school library where the students 
able to borrow some books and have more references about reading text. 
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Appendix 1 
The list name of students 
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No Name 
1 Agung Mahendra 
2 Anang Firmansyah 
3 Anggit Nur Setiawan 
4 Arif Candra Saputra 
5 Faza Zuliyanto 
6 Muh. Ammar Al Farisi 
7 Muh. Hamdan Alwi 
8 Ridwan Fernanda Saputra 
9 Septian Adhi Murti 
10 Sholla Syaiful Cholik 
11 Yulianto Adi Firmansyah 
12 Zulfan Fuad F. 
13 Amalia Hasanah 
14 Aryanti 
15 Aulya Putri Maulida 
16 Fajarwati Ummi Karomah 
17 Ghefira Nur Fatimah 
18 Iklima Assifaul Jannah 
19 Intan Mariska Putri 
20 Maulida Nur Sifa Amalia 
21 Mubin Jannatin 
22 Miftakhul Jannah 
23 Selvi Margareta Boru Situ Meang 
24 Thalia Dea Amanda 
25 Zahrani Khoirul Nisa 
26 Anggi Velina Putri 
27 Siska Ayu W 
FIELD NOTE 
The First Meeting in Cycle 1 
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Day : Tuesday  
Date : 04 May 2018 
Time : 07.00-08.20 
Place : VIII A class, MTs N 8 Boyolali 
Researcher : Fatnia Ulul Arfiyanti 
 
Bell was ringing at 07.00 a. m, the first time lesson will be started. I walked 
to the VIII A class. I looked some students will praying to Allah. After they knew I 
came and I started the class by said “Assalamu’alaikum, Wr. Wb” and the students 
replied “Wa’alaikumussalam wr wb” and then I greeted to the students “Good 
Morning, students. How are you today?” and the students replied eagerly “Good 
Morning, I’m fine and you?” and I replied “fine thank you” and then I greeting I 
cheeked their attendance. For the first meeting, all of the students completed. 
After that, opened the lesson with gave question orally to the students ”do 
you know, 
what a narrative text is?” the situation was very noisy so that all of the students did 
not pay attention to the question. And the I repeated the question “do you know 
what narrative text is?” but only one students could answers the question from 27 
students. And then I asked “Can you mention one example of narrative text?.” The 
first meeting, the students still nervous joining class with I as their English teacher. 
Next, I led the students to the topic. She asked one of the student “Zulfan pernah 
membaca cerita Legenda Danau Toba?”, the student answered “Pernah bu”, “Nah 
kalau misalnya Zulfan pernah membaca cerita tentang Legenda Danau Toba, teks 
itu bisa kita sebut sebagai narrative text”. Researcher asked students to give their 
opinions about the definition of narrative text “Dari hal tersebut ada yang sudah 
mulai memahami apa itu narrative text? Coba siapa yang berani memberikan 
pendapatnya? Angkat tangannya.” For several minutes the class situation was so 
quite. I tried to give them a motivation. There was a gift in every meeting for the 
best answer. Other students started to give feedback about the material “Narrative 
teks adalah bacaan yang berisi tentang cerita masa lalu.” Researcher and all of the 
students gave aplouse for her. “Jadi itu nanti akan sama dengan recount teks? 
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Masih ingat teks apa itu?”  One of the student gave an opinion“Jadi miss, narrative 
teks itu teks yang menceritakan tentang legenda suatu daerah?”. The students 
seemed their enthusiastic and interested with the material. “Ya itu benar, tapi yang 
kita baca tidak hanya legenda saja tetapi juga menceritakan tentang binatang yang 
digambarkan berperilaku seperti manusia (fable) dan cerita yang bersifat fantastic, 
penuh dengan keajaiban (fairy tale)”. The students were laughing. 
After that I explained about narrative text, generic structure and social 
function narrative teks .  I asked to the students to answer the worksheet about 
“Mouse Deer and Crocodile”. At the students worked their students worksheet, I 
monitored their activities and guided the students. Any students asked 
about the meaning of difficult words but I didn’t answer.  Several students could 
finish their students worksheet. Other students could not finish their students work 
sheet with a reason the time for write limited. The students and I discuss and check 
the answers. At the moment the students explain their opinion as the result of their 
finding orally. 
 
Bell was ringing at 08.30 a. m the electric sounds. The students looked 
crowded because the class of English Lesson will be end. Then I ended the class by 
saying good bye and greeting. However, before closing it, I reminded the students 
to study hard and to memorized what has been taught to day. I closed the class, “ 
thanks for your attention, good bye, see you later, Wassalamu’alaikum Wr Wb”. 
When the students replied “ Wa’alaikumsalam Wr Wb “ 
 
 
 
 
FIELD NOTE 
The Second Meeting in Cycle 1 
Day : Friday  
Date : 8 May 2018 
Time : 07.40-09.00 
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Place : VIII A class, MTs N 8 Boyolali 
Researcher : Fatnia Ulul Arfiyanti 
 
Bell was ringing at 07.40 a. m, the first time lesson will be started. I walked 
to the VIII A class. I looked some students will praying to Allah. After they knew I 
came and I started the class by said “Assalamu’alaikum, Wr. Wb.” and the students 
replied “Wa’alaikumsalam wr wb” and then I greeted to the students “Good 
Morning, students. How are you today?” and the students replied eagerly “Good 
Morning, I’m fine and you?” and I replied “fine thank you” and then I greeting I 
cheeked their attendance. For the first meeting, all of the students completed. 
All of the students completely were no absent. I delivered the objective of 
research, explained more about anticipation guide strategy, in which the teacher 
explained the learning material, gave reading text and gave the students the 
opportunity of reading the text. Then, I asked the students to continue the previous 
discussion and checked the answer of “before reading” with the “after reading” 
statements. After reading in the previous section, the students responded to the 
statements once again. The guide was served as the basis for a post reading 
discussion. I started to open the discussion. I asked some students by calling their 
names to give an opinion based on their answers. 
The time is 09.00 WIB. The electric bell sound was ringing. The students 
looked crowded because the class of English lesson will be end. I closed the meeting 
and said “thanks for you attention, good bye, and see you later, Assala’mualaikum 
Wr Wb” the students replied “Wa’alaikumussalam, Wr. Wb.”  
 
 
FIELD NOTE 
The Third Meeting in cycle 1 
Day : Tuesday  
Date : 11 May 2018 
Time : 07.00-08.20 
Place : VIII A class, MTs N 8 Boyolali 
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Researcher : Fatnia Ulul Arfiyanti 
 
Bell was ringing at 07.00 a. m, the first time lesson will be started. I walked 
to the VIII A class. I looked some students will praying to Allah. After they knew I 
came and I started the class by said “Assalamu’alaikum, Wr. Wb.” and the students 
replied “ Wa’alaikumussalam, Wr. Wb.” and then I greeted to the students “Good 
Morning, students. How are you today?” and the students replied eagerly “Good 
Morning, I’m fine and you?” and I replied “fine thank you” and then I cheeked their 
attendance. For the first meeting, all of the students completed. 
After that, I gave instruction that there was test. All of the students 
completely were no absent. The instruction given as follows: prepare yourself, for 
this day we will do examine! The students must answer the question from the paper 
and the students prepared their selves to do examine. 
The time is 08.20 WIB. The electric bell sound was ringing. The students 
looked crowded because the class of English lesson will be end. I said to the 
students that they must assemble their test in front of class. And I closed their post-
test for the day and said “thanks for you attention, good bye, and see you later, 
Assala’mualaikum Wr Wb” the students replied “wa’alaikumussalam Wr Wb” 
 
 
 
 
 
FIELD NOTE 
The first meeting in Cycle 2 
Day : Friday 
Date : 15 May 2018 
Time : 07.40-09.00 
Place : VIII A class, MTs N 8 Boyolali 
Researcher : Fatnia Ulul Arfiyanti 
 
105 
 
Bell was ringing at 07.40 a. m, the first time lesson will e started. I walked 
to the VIII A class. And I started the class by said “Assala’mualaikum, Wr. Wb.” 
and the students replied “Wa’alaikumussalam, Wr. Wb. Good morning, students. 
How are you today?” and the students replied eagerly “ good morning, I’m fine and 
you?” and I replied “ fine thank you” and then after I greeting I checked their 
attendance. For the first meeting, all of the students complete. 
And then I gave question orally to the students. “Do you still remember 
about narrative text” the students answered “yes miss”. I explained about narrative 
text and asked them to answer worksheet about “The Wolf in Sheep Clothing” 
individually. After the students done in 15 minutes, I asked the students to discuss 
the answersheet. After that, I gave students “The Wolf in Sheep Clothing” text  and 
I asked to read the narrative text after I explain the text. 
After finished to read I asked the students to answer their worksheet on 
“after” coloumn. And then students discuss the statement. I asked the students to 
confirms or rejects each of the statements in the anticipation guide and instructed 
them to underline the supporting answer.   Having finishing the task one of the 
students explain their opinion as the result of their finding orally. 
I reviewed the activities at that day and give applause for the students and I 
asked to discuss a paragraph “The Wolf in Sheep Clothing” of narrative text in the 
next meeting. Time was up at 09.00 a. m, bell was ringing. I ended the class by 
giving the student chance to ask question, saying good bye and greeting. Before I 
closed the lesson, I gave the students chance to ask question by saying “any 
question” one of the students replied, “ No, miss”. I reminded the students to study 
hard and to memorize what has been taught today and prepare post test II. I closed 
the class, “ thanks for your attention, good bye, and see you later, 
Assala’mualaikum Wr Wb. The students replied Wa’alaikumsalam Wr Wb 
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FIELD NOTE 
The second meeting in Cycle 2 
Day : Tuesday 
Date : 18 May 2018 
Time : 07.00-08.20 
Place  : VIII A class, MTs N 8 Boyolali 
Researcher : Fatnia Ulul Arfiyanti 
 
Bell was ringing at 07.00 a. m, the first time lesson will started. I walked to 
the VIII A 
class. And I started the class by said “Assala’mualaikum, Wr.Wb.” and the students 
replied “Wa’alaikumussalam, Wr. Wb. and then I greeted to the students “good 
107 
 
morning, students. How are you today?” and the students replied eagerly “good 
morning, I’m fine and you?” and I replied “fine thank you” and then after I greeting 
I checked their attendance. For the second meeting, all of the students complete. 
Before the lesson began, I asked the student “did you still remember the meting 
lesson?” the student answer “yes miss”. In this meeting divided into two activity, 
1 x 40 minutes for reviewing materials and 1 x 40 minutes for conducting post test 
II.  Before the lesson began, I reviewed the previous materials about narrative text. 
I and the student discussed the previous text. Every group read the answer orally. 
Then I corrected their agreement or disagreement. 
Previously, I gave student worksheet to the students one by one. The topic 
of the day “The Wolf in Sheep Clothing” and after that I asked the students to read 
the text again. The students opened their dictionary to look for the meaning difficult 
words. Then I asked the students to find the purpose, moral value and language 
feature from the text. After that I and the student discussed it. Different with the 
previous meeting, the situation became better. The students were more active than 
previous meeting.  
After that, at 07.40, I gave instruction that there was post test II. All of the 
students completely were no absent. The instruction given as follows: prepare 
yourself, for this day we will do examine! The students must answer the question 
from the paper and the students prepared their selves to do examine. 
Bell was ringing at 08.20 WIB, before I closed the lesson, I said that, “this 
is our last meeting” and the students looked sad. I reminded the students to study 
hard and to memorize what has been taught today. And I closed their post-test, 
“thanks for your attention, good bye, and see you later, Assala’mualaikum Wr Wb“. 
The students replied “wa’alaikumsalam Wr Wb“. 
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INTERVIEW ACTIVITY 
P : Peneliti 
G : Guru 
 
P  : “Selama ini bagaimana tanggapan siswa Ibu dalam proses pembelajaran 
Bahasa Inggris di kelas?” 
G : “Bermacam-macam tanggapan anak-anak. Sebagian siswa saya ada yang 
gemar akan pelajaran Bahasa Inggris karena menurut mereka, pelajaran 
Bahasa Inggris adalah salah satu mata pelajaran yang jarang ditugaskan 
untuk membuat pekerjaaan rumah. Akan tetapi , kebanyakan dari siswa 
saya tidak menyukai pelajaran Bahasa Inggris dengan alasan kurang 
paham, susah, dll dan mereka kurang antusias dengan materi yang saya 
berikan.” 
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P : “Skill Bahasa Inggris apa yang dianggap paling sulit oleh siswa?” 
G : “Tiap siswa memili kesulitan yang berbeda-beda. Banyak yang 
mengalami kesulitan dalam speaking. Ada juga yang merasa sulit dalam 
materi listening. Namun tidak sedikit juga yang mengalami kesulitan ketika 
harus membaca dalam Bahasa Inggris (reading). Pemahaman reading 
mereka masih sangat rendah dan kurang.Kesulitannya ya karna 
terbatasnya vocabulary yang mereka ketahui membuat mereka malas 
membaca. Padahal mereka harus menguasai berbagai jenis teks karena 
baik didalam ujian semester hingga ujian nasional pertanyaan seputar 
reading-lah yang sangat mendominasi.” 
P : “Berapa standar nilai KKM untuk pelajaran Bahasa Inggris? Dan 
bagaimana hasil perolehan nilai Bahasa Inggris siswa Ibu?” 
G :” KKM untuk pelajaran Bahasa Inggris yaitu 70(tujuh puluh). Kebanyakan 
dari siswa saya harus lebih ditingkatkan lagi nilainya, karena masih banyak 
yang belum mencapai nilai KKM.” 
P : “Tadi Ibu bilang banyak siswa yang mengalami kesulitan dalam 
memahami bacaan Bahasa Inggris atau reading, kelas manakah yang 
banyak muridnya menemui kesulitan dalam hal tersebut?” 
G :” Disini kemapuan tiap kelas merata mb. Menurut saya kelas yang agak 
kurang ya  VIII.A. Tidak hanya pemahaman mereka dalam membaca saja, 
skill lain seperti listening, speaking, dan writing pun masih kurang. Tetapi 
memang di skill reading-lah mereka sangat lemah mengingat skor hasil 
belajar mereka pada tes reading yang paling rendah ada di kelas tersebut.” 
P : “Ketika membaca teks Bahasa Inggris, kesulitan apa yang kiranya dialami 
oleh siswa?” 
G  : “Cukup banyak yang saya temui selama mengajar di kelas. Diantaranya 
mereka hanya mampu membaca kata-kata yang terdapat didalam teks 
secara oral dengan lantang, akan tetapi ketika mereka ditanya pesan apa 
atau teks ini tentang apa? Alhasil mereka hanya diam saja tidak tahu 
menjawabnya, mereka hanya bias mengartikan satu persatu kata. Memang 
ada sebagian siswa yang memahami bacaan dalam bentuk kalimat atau 
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parargraf pendek tetapi meraka tidak mampu untuk memahami teks yang 
lumayan agak panjang/ terdiri dari bebrapa paragraph. “ 
P : “Oh gitu ya bu. Baik bu, sepertinya cukup dulu informasinya. Sejauh ini 
saya dapat memahami situasi dan kondisi siswa. Terima kasih atas kesedian 
ibu untuk saya wawancarai.” 
G : “Ya mbak, kalau ada perlu apa-apa nanti tidak usak sungkan sama saya.” 
 
 
 
 
 
 
 
 
First interview 
Interviewer :Hallo dek, tadi namanya siapa dek? 
Respondent :Ammar mbak. 
Interviewer :oh iya dek Ammar. Boleh tanya-tanya soal pelajaran bahasa 
Inggris sebentar ya? 
Respondent :iya mbak, boleh. 
Interviewer :gini dek, pelajaran bahasa Inggris menurutmu gimana sih? 
Respondent :agak susah mbak kadang, tapi ya lumayan sih mbak. 
Interviewer :lumayan susah gitu ya dek? hehe 
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Respondent :hehehe. Iya mbak, karena tidak tahu artinya gitu mbak.  
Interviewer :sulitnya di arti berarti ya, karena sedikit vocab mungkin dek. 
Respondent :iya mb. 
Interviewer :kalo misalnya ujian kan banyak dek bacaan atau teksnya, gimana 
itu dek? 
Respondent :udah pusing mbak liatnya, tapi ya berusaha menjawab. 
Interviewer :kalau Bu Nova ngajarnya enak kan dek? Gimana ngajarnya dek?  
Respondent :enak mbak. Biasanya mengartikan dulu.  
Interviewer : gitu ya, jadi mempermudah kalian untuk mengerjakan. Kalau nilai 
bahasa Inggrismu diatas KKM atau dibawah KKM dek? 
Respondent :Alhamdulillah mbak kalau pas ujian nilaiku diatas KKM 
Interviewer :oh iya dek, kalau gitu terima kasih waktunya. 
Respondent :iya mbak, sama-sama. 
AFTER CAR 
R : The Researcher  
T : The Teacher  
R : Bagaimana pendapat Ibu terhadap kondisi peserta didik dalam pembelajaran 
reading terutama narrative text setelah menggunakan Anticipation Guide dikelas 
bu?  
T : Setelah menggunakan teknik Anticipation Guide yang diajarkan, bisa dilihat 
kondisi siswa semakin tambah aktif, antusias dalam belajar, yang tadinya malas-
malasan sudah mulai aktif berpartisipasi aktif dalam kegiatan belajar kelompok. 
Mereka jadi lebih bisa membuka pikiran dengan share opini mereka masing-masing 
mengenai teks itu. Sehingga mereka paham dengan teks itu beserta alur-alurnya. 
Ketika mereka disuruh retell mereka mudah untuk, mengingatnya.  
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R : Bagaimana kemampuan pemahaman mereka setelah menerapkan teknik 
Anticipation Guide?  
T : Siswa jadi lebih mudah menagkap makna cerita mbak. Itu bagus untuk 
pemahaman mereka, nilai positivnya lagi mereka juga belajar untuk mengetahui 
tugas mereka masing-masing di kelompok, jadi rasa taggung jawab mereka juga 
lebih terasah.  
R : Bagaimana menurut pendapat Ibu terhadap motivasi belajar siswa setelah 
menggunakan teknik Anticipation Guide?  
T : Menurut saya, mereka lebih antusias dalam mengikuti pelajaran. Mereka jadi 
berani bertanya dan bertukar pikiran.  
R : Bagaimana menurut Ibu dengan pengajaran yang telah saya lakukan dengan 
teknik Anticipation Guide?  
T : Saya setuju dengan Anticipation Guide diaplikasikan dalam reading 
comprehension mbak. Itu membuat mereka mudah memahami bacaan serta 
membuat mereka mudah mengingatnya karena dari awal sudah dibuat penasaran 
dulu mbak. Serta mampu membangun kreatifitas anak-anak dalam belajar.  
R : Kalau untuk situasi kelas sendiri bagaimana Bu? Abuah ada peningkatan?  
T : Kondisi kelas menurut saya lebih hidup mbak, mungkin karena mereka 
dikenalkan dengan teknik yang tidak seperti biasanya ya mbk. Keingin tahuan 
mereka juga meningkat mbak, bisa dilihat, kan banyak yang bertanya to di kelas. 
Nah, biasanya diem mbak. 
R : Berarti ada peningkatan ya Bu, untuk situasi kelasnya?  
T : Iya mbak, ya lebih hidup, ndak gaduh juga mbak, mereka lebih terotivasi.  
R : Oh iya bu, Terima kasih Bu.  
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
Nama Sekolah  : MTsN 8 Boyolali 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : VIII/2 
Keterampilan  : Reading 
Tema   : Narrative Text (Fable) 
Alokasi Waktu : 2 pertemuan 
 
A. Kompetensi Inti 
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KI 1: Menghargai dan menghayati ajaran agama yang dianutnya 
KI2: Menghargai dan menghayati perilaku jujur, disiplin, tanggung jawab, 
peduli (toleransi, gotong royong), santun, percaya diri, dalam berinteraksi 
secara efektif dengan lingkungan social dan alam dalam jangkauan 
pergaulan dan keberadaannya. 
KI 3: Memahami pengetahuan (faktual, konseptual, dan prosedural) 
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, 
budaya terkait fenomena dan kejadian tampak mata. 
KI 4: Mencoba, mengolah, dan menyaji dalam ranah konkret 
(menggunakan, mengurai, merangkai, memodifikasi, danmembuat) dan 
ranah abstrak (menulis, membaca, menghitung, menggambar, dan 
mengarang) sesuai dengan yang dipelajari di sekolah dan sumber lain yang 
sama dalam sudutpandang/teori. 
 
B. Kompetensi Dasar dan Indikator:  
 
 
 
 
 
Kompetensi Dasar 
1.1 Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai 
bahasa pengantar komunikasi Internasional yang diwujudkan dalam 
semangat belajar. 
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2.1 Menunjukkan perilaku santun dan peduli dalam melaksanakan 
komunikasi interpersonal dengan guru dan teman. 
2.2 Menunjukkan perilaku jujur, disiplin, percaya diri, dan bertanggung 
jawab dalam melaksanakan komunikasi transaksional dengan guru dan 
teman. 
2.3. Menunjukkan perilaku tanggung jawab, peduli, kerja sama, dan cinta 
damai, dalam melaksanakan komunikasi fungsional. 
3.14.Memahami fungsi sosial, struktur teks, dan unsur kebahasaan dari teks 
naratif berbentuk fabel, sesuai dengan konteks penggunaannya. 
4.18.Menangkap makna teks naratif lisan dan tulis, berbentuk fabel pendek 
dan sederhana penggunaannya. 
 
Indikator  
3.14.1 Mengidentifikasi fungsi sosial, struktur teks dan unsur kebahasaan 
teks naratif berbentuk fable. 
3.14.2 Memahami makna dalam teks naratif berbentuk fable baik secara 
individu maupun diskusi dalam kelompok 
3.14.3. Menemukan tokoh utama dan karakternya dalam teks naratif 
berbentuk fable beserta pesan moral terkait. 
3.14.4 Menjelaskan generic structures dan fungsi teks naratif berbentuk 
fable 
4.18.1 Membaca teks naratif berbentuk secara baik dalam hal intonasi, 
pengucapan dan ekspresi. 
                       
C. Tujuan Pembelajaran: 
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Siswa terampil memahami, menyatakan, dan menanyakan teks lisan 
dan tulis yang menyatakan dan menanyakan perbandingan jumlah dan sifat 
orang, binatang, benda, untuk melaksanakan komunikasi transaksional 
dan fungsional dengan guru dan teman, menggunakan ungkapan dengan 
struktur teks yang runtut dengan unsur kebahasaan yang benar dan sesuai 
konteks, secara jujur, disiplin, percaya diri, bertanggung jawab, peduli, 
kerjasama, dan cinta damai. 
 
D. Materi Pembelajaran 
Fungsi sosial 
Memperoleh hiburan, menghibur dan mengajarkan nilai-nilai luhur melalui 
cerita dengan tokoh binatang. 
Struktur teks 
1. Memperkenalkan tokoh, tempat, waktu terjadinya cerita (orientasi) 
2. Memberikan penilaian(evaluasi) tentang situasi dan kondisi terjadinya 
cerita 
3. Memaparkan krisis yang terjadi terhadap tokoh utama (komplikasi) 
4. Memaparkan akhir cerita, di mana krisis berakhir(resolusi) dengan 
bahagia atau sedih 
5. Memberikan alasan atau komentar umum (reorientasi) 
Unsur kebahasaan 
1) Simple Past tense, Simple Past Continouos Tense 
2) Kosa kata: nama binatang, tempat, waktu dan situasi yang terkait dengan 
tokoh 
3) Adverb of time: first, next, then, after that, before, finally, etc 
4) Prepositional phrase: a long time ago, one day, in the morning, the next 
day, last 
5) Ucapan, tekanan kata, intonasi 
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6) Ejaan dan tanda baca 
7) Topik 
8) Narative text (Fable) :  
 Mousedeer and Crocodile 
 The Rats and The Elephant 
 
E. METODE PEMBELAJARAN: 
Anticipation Guide Strategy 
F. SUMBER BELAJAR 
 Buku Wajib Siswa SMP Kelas VIII (LKS) 
 Handout 
G. LANGKAH-LANGKAH PEMBELAJARAN 
1. Kegiatan Pembuka: 
a. Memberi salam 
b. Berdoa bersama 
c. Guru mengajukan pertanyaan tentang materi yang akan dipelajari 
d. Guru menyampaikan cakupan materi 
2. Kegiatan Inti 
Pertemuan I (1 x 2 JP) 
Peserta Didik Guru 
Kegiatan Mengamati  
 Peserta didik mengamati 
contoh teks narrative yang 
diberikan oleh guru. 
 Peserta didik mengamati 
contoh Worksheet 
Anticipation Guide.  
 Guru memastikan siswa 
memahami tentang teks 
narrative dengan 
memberikan contoh teks 
narrative pada peserta 
didik 
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Peserta Didik Guru 
  Guru menjelaskan tentang 
strategi Anticipation 
Guide dengan 
menampilkan contoh 
Worksheet 
 
Kegiatan Bertanya  
 Peserta didik menanyakan 
penjelasan guru yang 
belum dipahami. 
 Peserta didik melihat daftar 
pernyataan 
 
 Guru menjelaskan apa yang 
ditanyakan oleh peserta 
didik      
 Guru memotivasi peserta didik 
untuk bertanya maksud dari 
pertanyaan. 
Kegiatan Mengumpulkan 
Informasi 
 
 Peserta didik mengamati 
urutan dan memberi 
feedback dari pernyataan 
 Guru membimbing peserta 
didikmemahami pernyataan 
dalam worksheet 
Kegiatan Mengasosiasi 
Peserta didik masing-masing 
mengerjakan sesuai tugas yang 
didapatkan lalu, dengan arahan 
guru melaksanakan kegiatan 
Anticipation Guide. 
 
 Guru memberikan 
pendampingan kepada peserta 
didik mengenai kegiatan yang 
dilakukan yaitu mengisi 
worksheet Anticipation Guide 
dengan cara mengisi 
pernyataan Agree/ Disagree. 
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Peserta Didik Guru 
Kegiatan 
Mengkomunikasikan 
 
 Peserta didik menyampaikan 
pendapat atas jawaban yang 
dipilih oleh peserta didik. 
 
 Guru memberikan masukan 
atas jawaban yang dituliskan 
oleh peserta didik     
 
Pertemuan II (1 x 2 JP) 
Peserta Didik Guru 
Kegiatan Mengamati  
 Peserta didik melanjutkan 
materi dari worksheet pada 
pertemuan sebelumnya 
 Peserta didik membaca teks 
narrative tentang Mousedeer 
and Crocodile. 
 
 Guru membagikan worksheet 
teks narrative berjudul 
Mousedeer and Crocodile 
 Guru membagikan teks 
narrative tentang Mousedeer 
and Crocodile. 
Kegiatan Bertanya  
 Peserta didik menanyakan hal-
hal yang belum diketahui 
berhubungan dengan 
worksheetd dan teks Mousedeer 
and Crocodile. 
 
 Guru menjelaskan apa yang 
ditanyakan oleh peserta didik. 
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Peserta Didik Guru 
Kegiatan Mengumpulkan 
Informasi 
 
 Setelah membaca teks, peserta 
didik mengisi worksheet 
Anticipation Guide bagian 
agree/disagree pada kolom after 
reading. 
 Guru meminta peserta didik 
mengisi worksheet 
Anticipation Guide bagian 
agree/disagree pada kolom 
after reading. 
Kegiatan Mengasosiasi  
 Peserta didik duduk 
memdiskusikan secara bersama-
sama sesuia hasil jawaban.  
 
 Guru meminta peserta didik 
berdiskusi bersama. 
 
Kegiatan Mengkomunikasikan  
 Peserta didik mempresentasikan 
hasil diskusi di depan kelas 
 Peserta didik yang lain 
memberikan feedback 
 
 Guru memberi penilaian terhadap 
hasil presentasi peserta didik 
 Guru memberikan masukan atas 
jawaban yang dituliskan oleh 
peserta didik 
 
3. Kegiatan Penutup: 
a. Merangkum cerita Mousedeer and Crocodile  
b. Merefleksi pembelajaran 
H. Penilaian Hasil Pembelajaran 
Kriteria Penilaian: 
1. Tingkat ketercapaian fungsi sosial teks narative (fable) 
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2. Tingkat kelengkapan dan keruntutan dalam menyebutkan dan 
menanyakan tentang tokoh, urutan cerita dan generic structure 
3. Sikap tanggung jawab, kerjasama, peduli, dan percaya diri yang 
menyertai tindakan menyebutkan dan menanyakan tentang 
perbandingan jumlah dan sifat orang, binatang, benda. 
 
Boyolali,  04 Mei 2018 
Mengetahui, 
Guru Bahasa Inggris     Praktikan 
 
 
Nova Fatkhiana, S.Pd     Fatnia Ulul Arfiyanti 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
Nama Sekolah  : MTsN 8 Boyolali 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : VIII/2 
Keterampilan  : Reading 
Tema   : Narrative Text (Fable) 
Alokasi Waktu : 2 pertemuan 
 
A. Kompetensi Inti 
KI 1: Menghargai dan menghayati ajaran agama yang dianutnya 
KI2: Menghargai dan menghayati perilaku jujur, disiplin, tanggung jawab, 
peduli (toleransi, gotong royong), santun, percaya diri, dalam berinteraksi 
secara efektif dengan lingkungan social dan alam dalam jangkauan 
pergaulan dan keberadaannya. 
KI 3: Memahami pengetahuan (faktual, konseptual, dan prosedural) 
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, 
budaya terkait fenomena dan kejadian tampak mata. 
KI 4: Mencoba, mengolah, dan menyaji dalam ranah konkret 
(menggunakan, mengurai, merangkai, memodifikasi, danmembuat) dan 
ranah abstrak (menulis, membaca, menghitung, menggambar, dan 
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mengarang) sesuai dengan yang dipelajari di sekolah dan sumber lain yang 
sama dalam sudutpandang/teori. 
 
B. Kompetensi Dasar dan Indikator:  
 
 
 
 
 
Kompetensi Dasar 
1.1 Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai 
bahasa pengantar komunikasi Internasional yang diwujudkan dalam 
semangat belajar. 
2.1 Menunjukkan perilaku santun dan peduli dalam melaksanakan 
komunikasi interpersonal dengan guru dan teman. 
2.2 Menunjukkan perilaku jujur, disiplin, percaya diri, dan bertanggung 
jawab dalam melaksanakan komunikasi transaksional dengan guru dan 
teman. 
2.3. Menunjukkan perilaku tanggung jawab, peduli, kerja sama, dan cinta 
damai, dalam melaksanakan komunikasi fungsional. 
3.14.Memahami fungsi sosial, struktur teks, dan unsur kebahasaan dari teks 
naratif berbentuk fabel, sesuai dengan konteks penggunaannya. 
4.18.Menangkap makna teks naratif lisan dan tulis, berbentuk fabel pendek 
dan sederhana penggunaannya. 
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Indikator  
3.14.1 Mengidentifikasi fungsi sosial, struktur teks dan unsur kebahasaan 
teks naratif berbentuk fable. 
3.14.2 Memahami makna dalam teks naratif berbentuk fable baik secara 
individu maupun diskusi dalam kelompok 
3.14.3. Menemukan tokoh utama dan karakternya dalam teks naratif 
berbentuk fable beserta pesan moral terkait. 
3.14.4 Menjelaskan generic structures dan fungsi teks naratif berbentuk 
fable 
4.18.1 Membaca teks naratif berbentuk secara baik dalam hal intonasi, 
pengucapan dan ekspresi. 
                       
C. Tujuan Pembelajaran: 
Siswa terampil memahami, menyatakan, dan menanyakan teks lisan 
dan tulis yang menyatakan dan menanyakan perbandingan jumlah dan sifat 
orang, binatang, benda, untuk melaksanakan komunikasi transaksional 
dan fungsional dengan guru dan teman, menggunakan ungkapan dengan 
struktur teks yang runtut dengan unsur kebahasaan yang benar dan sesuai 
konteks, secara jujur, disiplin, percaya diri, bertanggung jawab, peduli, 
kerjasama, dan cinta damai. 
 
D. Materi Pembelajaran 
Fungsi sosial 
Memperoleh hiburan, menghibur dan mengajarkan nilai-nilai luhur melalui 
cerita dengan tokoh binatang. 
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Struktur teks 
6. Memperkenalkan tokoh, tempat, waktu terjadinya cerita (orientasi) 
7. Memberikan penilaian(evaluasi) tentang situasi dan kondisi terjadinya 
cerita 
8. Memaparkan krisis yang terjadi terhadap tokoh utama (komplikasi) 
9. Memaparkan akhir cerita, di mana krisis berakhir(resolusi) dengan 
bahagia atau sedih 
10. Memberikan alasan atau komentar umum (reorientasi) 
Unsur kebahasaan 
1. Simple Past tense, Simple Past Continouos Tense 
2. Kosa kata: nama binatang, tempat, waktu dan situasi yang terkait dengan 
tokoh 
3. Adverb of time: first, next, then, after that, before, finally, etc 
4. Prepositional phrase: a long time ago, one day, in the morning, the next 
day, last 
5. Ucapan, tekanan kata, intonasi 
6. Ejaan dan tanda baca 
7. Topik 
8. Narative text (Fable) :  
 Wolf in the Sheep Clothing 
 
E. METODE PEMBELAJARAN: 
Anticipation Guide Strategy 
F. SUMBER BELAJAR 
 Buku Wajib Siswa SMP Kelas VIII (LKS) 
 Handout 
G. LANGKAH-LANGKAH PEMBELAJARAN 
4. Kegiatan Pembuka: 
a. Memberi salam 
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b. Berdoa bersama 
c. Guru mengajukan pertanyaan tentang materi yang akan dipelajari 
d. Guru menyampaikan cakupan materi 
5. Kegiatan Inti 
Pertemuan I (1 x 2 JP) 
Peserta Didik Guru 
Kegiatan Mengamati  
 Peserta didik mengamati 
contoh teks narrative yang 
diberikan oleh guru. 
 Peserta didik mengamati 
contoh Worksheet 
Anticipation Guide.  
 
 Guru memastikan siswa 
memahami tentang teks 
narrative dengan 
memberikan contoh teks 
narrative pada peserta 
didik 
 Guru menjelaskan tentang 
strategi Anticipation 
Guide dengan 
menampilkan contoh 
Worksheet 
 
Kegiatan Bertanya  
 Peserta didik menanyakan 
penjelasan guru yang 
belum dipahami. 
 Peserta didik melihat daftar 
pernyataan 
 
 Guru menjelaskan apa yang 
ditanyakan oleh peserta 
didik      
 Guru memotivasi peserta didik 
untuk bertanya maksud dari 
pertanyaan. 
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Peserta Didik Guru 
Kegiatan Mengumpulkan 
Informasi 
 
 Peserta didik mengamati 
urutan dan memberi 
feedback dari pernyataan 
 Guru membimbing peserta 
didikmemahami pernyataan 
dalam worksheet 
Kegiatan Mengasosiasi 
Peserta didik masing-masing 
mengerjakan sesuai tugas yang 
didapatkan lalu, dengan arahan 
guru melaksanakan kegiatan 
Anticipation Guide. 
 
 Guru memberikan 
pendampingan kepada peserta 
didik mengenai kegiatan yang 
dilakukan yaitu mengisi 
worksheet Anticipation Guide 
dengan cara mengisi 
pernyataan Agree/ Disagree. 
Kegiatan 
Mengkomunikasikan 
 
 Peserta didik menyampaikan 
pendapat atas jawaban yang 
dipilih oleh peserta didik. 
 
 Guru memberikan masukan 
atas jawaban yang dituliskan 
oleh peserta didik     
 
Pertemuan II (1 x 2 JP) 
Peserta Didik Guru 
Kegiatan Mengamati  
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Peserta Didik Guru 
 Peserta didik melanjutkan 
materi dari worksheet pada 
pertemuan sebelumnya 
 Peserta didik membaca teks 
narrative tentang Wolf in the 
Sheep Clothing. 
 
 Guru membagikan worksheet 
teks narrative berjudul Wolf in 
the Sheep Clothing 
 Guru membagikan teks 
narrative tentang Wolf in the 
Sheep Clothing. 
Kegiatan Bertanya  
 Peserta didik menanyakan hal-
hal yang belum diketahui 
berhubungan dengan 
worksheetd dan teks Wolf in the 
Sheep Clothing. 
 
 Guru menjelaskan apa yang 
ditanyakan oleh peserta didik. 
 
Kegiatan Mengumpulkan 
Informasi 
 
 Setelah membaca teks, peserta 
didik mengisi worksheet 
Anticipation Guide bagian 
agree/disagree pada kolom after 
reading. 
 Guru meminta peserta didik 
mengisi worksheet 
Anticipation Guide bagian 
agree/disagree pada kolom 
after reading. 
Kegiatan Mengasosiasi  
 Peserta didik duduk 
memdiskusikan secara bersama-
sama sesuia hasil jawaban.  
 
 Guru meminta peserta didik 
berdiskusi bersama. 
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Peserta Didik Guru 
Kegiatan Mengkomunikasikan  
 Peserta didik mempresentasikan 
hasil diskusi di depan kelas 
 Peserta didik yang lain 
memberikan feedback 
 
 Guru memberi penilaian terhadap 
hasil presentasi peserta didik 
 Guru memberikan masukan atas 
jawaban yang dituliskan oleh 
peserta didik 
 
6. Kegiatan Penutup: 
c. Merangkum cerita Wolf in the Sheep Clothing  
d. Merefleksi pembelajaran 
H. Penilaian Hasil Pembelajaran 
Kriteria Penilaian: 
1. Tingkat ketercapaian fungsi sosial teks narative (fable) 
2. Tingkat kelengkapan dan keruntutan dalam menyebutkan dan 
menanyakan tentang tokoh, urutan cerita dan generic structure 
3. Sikap tanggung jawab, kerjasama, peduli, dan percaya diri yang 
menyertai tindakan menyebutkan dan menanyakan tentang 
perbandingan jumlah dan sifat orang, binatang, benda. 
 
Boyolali,  04 Mei 2018 
Mengetahui, 
Guru Bahasa Inggris     Praktikan 
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Nova Fatkhiana, S.Pd     Fatnia Ulul Arfiyanti 
 
 
 
Mousedeer and Crocodile 
One day Mousedeer saw a lot of fruits on the other side of the river. He 
wanted to eat them but he could not cross the river. There were many crocodiles 
there, but there was no bridge across the river. The Mousedeer suddenly had an 
idea. He stood on the river side and called out. 
“Hello. Is anybody there?”  
Crocodile heard him, he swam to meet Mousedeer, and answered, “Hello, 
Mousedeer. How are you? Please come in.” He pretended to be friendly. He had a 
plan. As soon as Mousedeer got near, he would snap him and eat him for breakfast. 
But Mousedeer was standing on top of a big stone. In a proud voice he said, 
“Crocodile, I’m here to do the King’s order. The King will give away free meat to 
all crocodiles. He has sent me to count the number of all the crocodiles here.” 
Crocodile was so happy that he forgot his plan to eat Mousedeer. “Really? 
How will you count us?” 
“Please call all your family, relatives, friends, neighbours. Tell them to line 
up from here to the other side of the river,” ordered Mousedeer. 
Before long, all the crocodiles were in a long line across the river. Then, 
Mousedeer jumped onto the back of one crocodile to another, counting loudly “One, 
Two, Three, Four.” 
When he got to the last crocodile he said “One hundred!” and 
quickly jumped up to the land. 
“How many are we?” asked Crocodile. 
“One hundred. Hahaha, I fooled you! Thanks for giving me a bridge to cross 
the river. Bye!” 
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Name : 
Topic : Mousedeer and Crocodile 
Before reading: In the Before column place √ if you agree or think the statement 
is true and a X if you disagree or think the statement is false.  
Think about why you agree or disagree, and be prepared to share. When you finish 
reading change your position if necessary by writing in the right column √ agree or 
disagree X. 
Before Reading  
Statement 
After Reading 
Agree Disagree Agree Disagree 
  1. Mousedeer swam to cross the 
river. 
  
  2. The King would give away free 
meat to the crocodiles. 
  
  3. The King actually asked 
Mousedeer to count the number of 
the crocodiles in the river. 
  
  4. The crocodiles were willing to 
help Mousedeer cross the river. 
  
  5. Crocodiles cheated Mousedeer.   
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A Wolf in Sheep Clothing 
There was a big wolf. He was waiting for a chance to steal a sheep, but the 
shepherd and his dog continuously chased him away. After a week, the wolf began 
to get very hungry, and thought, “I must find a way to get close to the sheep.” It 
was by luck that he found a sheep’s skin. He carefully pulled the skin over his body 
so that none of his grey fur showed under the white sheep skin. Then he could walk 
in easily and now he was in the middle of the herd. 
The big wolf knew that the most delicious sheep were the lambs, or the 
young sheep. He then imitated the voice of a ewe or a mother sheep. He could easily 
cheat a lamb who thought that he was its mother. And, the lamb followed him to 
the woods. There, he eventually ate the innocent lamb. For many days, he could eat 
as many lambs as his stomach could take. The big wolf got bigger and bigger 
everyday. Now he looked like the biggest sheep on earth. 
One day the shepherd was planning to hold a party. He would invite many 
relatives and friends. So, he decided to slaughter the biggest sheep from the herd. 
The shepherd approached the biggest sheep very slowly and carefully. Guess who 
it was? The wolf, of course, who was fully covered by the white sheep skin! But, 
the wolf was so fat that he could not run and fight for his safety. Very easily the 
shepherd slaughtered him, chopped him, and then cooked him for the big party. 
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Name : 
Topic : A Wolf in Sheep Clothing 
Before reading: In the Before column place √ if you agree or think the statement 
is true and a X if you disagree or think the statement is false.  
Think about why you agree or disagree, and be prepared to share. When you finish 
reading change your position if necessary by writing in the right column √ agree or 
disagree X. 
Before Reading  
Statement 
After Reading 
Agree Disagree Agree Disagree 
  1. The wolf wanted something that 
he could get easily. 
  
  2. The wolf covered himself with a 
sheep’s skin. 
  
  3. The wolf only wanted to eat lambs.   
  4. The shepherd was going to have a 
party. 
  
  5. The wolf ate too many lambs, so 
that he finally killed. 
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Narrative Test (Pre-Test) 
Read the following texts and cross (X) A, B, C, or D as the best answer! 
The text bellow is for number 1-5 
 
Long ago on the top of Mount Kinabalu in Borneo, there lived a 
dragon. He owned a large and beautiful pearl. People believed that he 
controlled the weather with it. The emperor of Chine heard this and wanted 
the pearl. He sent his two sons, Wee Ping and Wee San to Borneo to steal 
it. The princes, together with one hundred soldiers, set sail for Borneo in 
twelve sailing junks. 
When they arrived in Borneo they set out immediately to find the 
famous mountain. Their journey up the rugged slopes of mount Kinabalu 
proved very difficult. The dragon guarded his cave very fiercely and killed 
many of their soldiers. 
Then Wee San had clever idea. He climbed a tall tree, so he could 
see the dragon’s cave. He noted what time the dragon left his cave to hunt 
for food and what time he returned to it. Next he ordered his men to make a 
fake pearl and a large kite. He waited until the dragon left his cave. Then he 
placed the fake pearl in a bag, slung it across his shoulder and flew up to the 
mountain-top on the kite. He exchanged the real pearl for the fake one and 
then his brother pulled his kite back to the ground. 
The brothers quickly returned to their ships and set sail for China. 
They sailed safely home. The Emperor was thrilled with the pearl and gave 
a big party to celebrate his sons’ return. 
1. Who was Wee San? 
A. An Emperor from China  
B. A dragon of Borneo  
C. A son of Emperor 
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D. A Borneo’s son 
2. “… his men to make a fake pearl and large kite” (third paragraph). 
What does the underlined word mean? 
A. False 
B. Valuable 
C. Glittering 
D. Expensive 
3. The text above is written to …. 
A. Describe something important  
B. Inform about a good event  
C. Criticize certain persons 
D. Amuse the readers 
4. Paragraph 4 shows …. of the problem. 
A. The orientation  
B. The resolution  
C. The complication 
D. The evaluation 
5. What does the text actually tell us about? 
A. Mount Kinabalu in Borneo 
B. The emperor of China to steal the pearl from dragon in Borneo 
C. Dragon who keeps the pearl in Borneo 
D. The emperor of China and the soldiers 
The following text is for number 6-9 
One morning there was a tiger who woke up and just felt great. He 
felt so good, he went out and concerned a small monkey and roared at him. 
“Who is the mightiest of all the jungle animals?” The poor little monkey 
replied, “You are of course, no one is mightiest than you”. 
A little while late, this tiger confronted a deer and bellowed out, 
“Who is the greatest and strongest of all the jungle animals?” The deer was 
shaking so hard it almost could not speak, but managed to say, “Oh great 
tiger, you are by far the mightiest animal in the jungle”. 
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The tiger walked proudly to an elephant that was quietly eating some 
weeds and roared at the top of his voice, “Who is the mightiest of all the 
animals in the jungle?” 
Then this elephant grabbed the tiger with his trunk, pick him up, 
slamed him down, pick him up again and shook him until the tiger was just 
a blur of orange and black. Finally, the elephant threw him violently into a 
nearly tree. The tiger staggered to his feet and looked at the elephant and 
said, “Man, just because you don’t know the answer, you don’t have to get 
so angry!” 
6. What did the elephant do to the tiger with his trunk? 
A. Grabbed him. 
B. Answered his question. 
C. Disturbed him. 
D. Confronted him. 
7. “…picked him up again and shook …” (paragraph 4) 
The underlined word refers to …. 
A. Elephant 
B. Tiger 
C. Monkey 
D. Deer 
8. From the story above we know that …. 
A. A tiger was the greatest and strongest animal 
B. All of the animals were afraid of the tiger 
C. The elephant was stronger than the tiger 
D. The tiger was afraid to the elephant 
9. “The tiger staggered to his feet...”. The underlined word means… 
A. Totter 
B. Walk 
C. Put 
D. Afoot 
Read the passage carefully and answer! 
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The Crow and the Oyster 
One hot day, an ant was searching for some water. After walking 
around for some time, he came to a spring. To reach the springs he had to 
climb up a blade of grass. White making her way up, she slipped and fell 
into the water. 
She could have drowned if a dove a nearby tree had hot helped her. 
Seeing that the ant was in trouble, the dove quickly plucked leaf and drooped 
it into the water near the struggling ant. The ant moved towards the leaf and 
climbed there soon, it carried her safely to dry ground. 
Just as at the time, hunter nearby was throwing out his net towards 
the dove, hoping to trap it. Guessing what he was about to do, the ant quickly 
bit him on the heel. Feeling the pain, the hunter drooped his net. Quickly, 
the dove field away to safety. 
10. What did the dove do to save the ant? 
A. It climbed the nearby tree 
B. It saw the ant struggling 
C. It dropped a leaf 
D. It carried the ant to dry ground 
11. What did the hunter do to the above? 
A. He was hoping to eat it 
B. He was trying to trap it 
C. He was trying to shoot it 
D. He was running towards it 
12. Which statement is TRUE according to the text? 
A. The dove bit the hunter on the heel 
B. Both animals were finally safe 
C. The hunter killed the dove 
D. The ant bit the dove 
13. What is the purpose of the text? 
A. To inform the readers about an ant 
B. To describe the job of a hunter 
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C. To entertain the readers 
D. To describe a dove 
14. What can we learn from the story? 
A. One good turn deserves another 
B. Don’t be greedy, or you may lose 
C. When there is a will, there is a way 
D. It is wise to plan ahead for hard time 
15. “…she came to a spring.” ( paragraph 1 ). The underlined word means. 
A. Water in pail 
B. River in the middle of the city 
C. Flood in the middle of the jungle 
D. Water emerging from underground 
16. “Soon, it carried her safety…”(paragraph 2). The underlined word refers to 
the… 
A. Ant 
B. Spring 
C. Dove 
D. Leaf 
17. To reach the springs he had to climb up a blade of grass (paragraph 1) the 
word underlined refers to.. 
A. Ant 
B. Leaf 
C. Dove 
D. Spring 
18. “…., the dove quickly plucked a leaf…”(paragraph 3). The underlined word 
means… 
A. Pull something 
B. Push something 
C. Put something 
D. Pick on something 
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Read the following text and answer number 19-20 
The King of The Jungle 
One day a tiger saw a fox walking alone. Then, he intended to attack 
the fox. When Tiger jumped on Fox, Fox cried out, "How dare you attack 
the king of the jungle?" Tiger looked at him in amazement. "Non sense! You 
are not King!" 
"Certainly I am," replied the Fox. "All the animals run from me in terror! If 
you want proof, come with me." 
Fox went into the forest with tiger in heels. When they came to a 
herd of deer, the deer saw Tiger behind the Fox and ran in all direction. They 
came to a group of monkey, the monkey saw the tiger behind fox and they 
fled. 
Fox looked to tiger and said, "Do you need more proof than that? 
See how the animals flee at the first sight of me?" 
"I am surprised, but I've seen it with my own eyes. Forgive me 
attacking you, Great King." Tiger bowed low with great ceremony, he let 
the Fox go. 
19. When tiger jumped on Fox, Fox cried out, "How dare you attack the king of 
the jungle". 
What did the Tiger answer? 
A. "Ok, you are king." 
B. "Sorry, you are a good fox." 
C. "Nonsense, you are not king". 
D. ""All Right. You are patient." 
20. The moral value that we can learn from the story is ... 
A. The truth must appear in the world. 
B. False confidence often lead disaster. 
C. Misfortune tests the sincerity of our friends. 
D. An intelligent person defeats a strong man. 
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Narrative Test (Posttest 1) 
Read the following texts and cross (X) A, B, C, or D as the best answer ! 
The following text is for questions number 1 and 2. 
Once a farmer owned a donkey and a lapdog. The donkey worked hard all 
day, hauling heavy loads. The lapdog stayed with his master all day, and lived in 
the house with him. He did not work, but was allowed to sit on the master's lap. The 
donkey grew jealous of the lapdog. 
Perhaps if I behave like the dog, like wag my tail and jump on the master, 
the master will start loving me as much as he does the dog. So the donkey decided 
to wait for his chance. 
One day, when he was left unattended, the donkey broke his halter and ran 
into the farmhouse kitchen. There the farmer sat at table. The donkey rushed up to 
him and began wagging his tail vigorously, and knocked off all the china from the 
table. He then started jumping around and frolicking like a little dog, and finally 
plonked himself down on the farmer's lap. The shocked farmer yelled for help. The 
farmhands came running in and dragged the donkey off to his stable, and gave him 
a beating he did not forget for the rest of his life. 
1. What made the donkey jealous of the dog? 
A. The halter that he has to wear. 
B. The beating that he has. 
C. The farmer's care to the dog. 
D. The chance to stay inside the house. 
2. The best title for the text is? 
A. The farmer and his dog. 
B. The donkey and the lapdog. 
C. The farmer and the donkey. 
D. The dog and it's master. 
The following text is for questions number 3 and 6. 
The Grasshopper and the Ants 
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One summer, a grasshopper spent his days merrily singing and dancing. 
He hopped everywhere, while ants were busy gathering grains of wheat and corn. 
He laughed at the ants and said. “How dull!” why don’t you sing and dance with 
me instead of working under the hot sun?” “we are storing away food for the 
winter,” they explained, “you should do the same” 
The grasshopper laughed and replied, “why sorry about the winter? I have 
plenty to eat for now.” And he hopped away to look for now. And he hopped 
away to look for someone to play with. But when the winter came, the 
grasshopper could find no more food. Shivering, he knocked at the ants’ door.  
“Can you spare me some seeds?” he begged. I’m cold and hungry!” 
“We worked hard all summer to store away food,” they answered. “What 
were are you doing?” 
“I was busy singing and dancing.” He said. 
“Then sing and dance for us now!” They told him. It’s time you work for 
you dinner.” 
3. The grasshopper laughed at the ants because… 
A. The ants were very funny 
B. The ants made some jokes 
C. He thought the ants were dull 
D. The ants danced and sang song 
4. What is the moral value of the story? 
A. Eating seeds is very important 
B. We must sing and dance a lot 
C. We must be greedy to safe our lives 
D. It is wise to plan ahead for hard time 
5. What did the ants wants the grasshopper to do for his dinner ? 
A. To hop away 
B. To sing and dance 
C. To collect the food 
D. To knock at the door 
6. What happened when the winter came? 
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A. It was hard for the grasshopper to find food 
B. It was a beautiful season for the grasshopper 
C. It was not easy for the grasshopper to find’s a shelter 
D. It was hard for the grasshopper to find someone to play with 
Read the text and answer questions 7 and 8. 
The Story From The Farm Yard Two roosters were fighting fiercely to be 
the king of the farm yard. One finally gained advantage and the other surrendered. 
The loosing rooster slunk away and hid itself in a quiet corner. The winner flew up 
to a high wall, flapped its wings and crowed its victory, as loud as it could. 
Suddenly, an eagle came sailing through the air and carried it off, with its 
talons. The loosing rooster immediately came out of its corner and ruled the farm 
yard from then on.    
7. What can we learn from the story? 
A. There's always a bigger enemy in this life 
B. Your friend can be your enemy 
C. Always grab an opportunity before you 
D. Don't be cocky when we have achieved our goal 
8. From the text we know that . . . 
A. Only one rooster can rule the roost 
B. The roosters are fighting to flap their wings 
C. The eagle had watched them all day 
D. The farm needs a new king 
Read the text and answer questions 9 and 10 ! 
One day ago, some sailors set out to sea in their sailing ship. One of them 
brought his pet monkey along for the journey. 
When they were far out at sea, a terrible storm overtuned their ship. 
Everyone fell into the sea, and the monkey was sure that he would down. Suddenly 
a dolphin appeared and picked him up. 
They soon reached the island and the monkey came down from the 
dolphin’s back. The dolphin asked the monkey, “Do you know this place?” 
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The monkey replied, “Yes, I do. In fact, the king of the island is my best 
friend. Do you know that I am actually a prince?” 
Knowing that no one lived on the island, the dolphin said, “Well, well, so 
you are a prince! Now you can be a king!” The monkey said, “How can I be a king?” 
As the dolphin started swimming away, he answered, “That is easy. As you 
are the only creature on this island, you will naturally be the king!” 
9. What happened to the sailors’ ship? 
A. The terrible storm overtuned it. 
B. It drowned with all her loads. 
C. It hit an island under the sea. 
D. Its machine stopped working. 
10. What is the dolphin like based on the text? 
A. A wild creature. 
B. A helpful animal. 
C. A good swimmer. 
D. A nice friend. 
The following text is for questions 11 and 12. 
The Lion and The Mouse 
Once when a lion was asleep, a little mouse began running up and down 
upon him; this soon awoke the lion, who placed his huge paw upon him, and open 
his big jaws to swallow him. “Pardon, king,” cried the little mouse, “Forgive me 
this time, I shall never forget it; perhaps I may be able to do you a good turn some 
of these days.” The lion was so tickled at the idea of the mouse being able to help 
him. Then, he lifted up his paw and let him go. 
Sometime after, the lion was caught in a trap. Some hunters, who wanted to 
carry him alive to the King, tied him to a tree while they went in search of a wagon 
to carry him in. Just then, the little mouse happened to pass by and see the sad plight 
in which the lion was. The little mouse went up to him and soon gnawed away the 
ropes that bounded the king of the beasts. Soon after the little mouse had finished 
gnawing away the ropes, he asked the lion to run away. 
11. Paragraph two mainly tells us that . . . 
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A. The little mouse asked for forgiveness 
B. The hunters carried the lion alive to the King 
C. The lion was tied to a tree by the hunters 
D. The little mouse could prove that he could help the lion 
12. What is the moral value of the text? 
A. Don’t look at someone because of his clothes 
B. It is best for prepare for the days of necessity 
C. Common people may prove great ones 
D. United we stand, divided we fall 
The following text is for questions number 13 to 16. 
Two friends talked and sang merrily as they walked through the forest. 
Suddenly, a bear appeared. The first man quickly climbed a tree. The second one 
was very scared because the bear was big and strong. It can also easily kill him. He 
thought hard and when the bear came near, he laid very still on the ground and 
controlled his breath. The bear come close to him, sniffing and smelling his body 
all over. Surprisingly, the bear walked away and thought the man was dead. 
The friend came down from the tree when the bear went away. He asked his 
friend mockingly, “What did the bear tell you”. The second friend was silenced for 
a while. “The bear told me to never trust a friend who escapes and leaves you alone 
when you need him most,” he said. The first friend realized his mistakes and was 
ashamed of his behaviour. 
13. How did the second man escape from the bear’s attack? 
A. By climbing a tree. 
B. By running through the forest. 
C. By laying on the ground. 
D. By singing together. 
14. What is the main idea of the first paragraph? 
A. Two friends walked through the forest. 
B. The first friend climbed a tree. 
C. Two friends met a bear in the forest. 
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D. The second man laid down on the ground. 
15. What is the moral value of the story above? 
A. We should learn to climb a tree. 
B. We should never be afraid of anything. 
C. We should always listen to our heart. 
D. We should never leave our friend behind. 
16. “...never trust a friend who escapes and leaves you alone ...” (last paragraph) 
The underlined word refers to ... 
A. The bear 
B. The second man. 
C. The first man. 
D. A friend 
The following text is for questions number 17 and 18. 
Ant and Dove 
An ant went to the liver to get a drink. The water rushed so fast that he was 
washed of from the bank into the river.  
“I shall drown” he cried, “Help! Help!”, but his voice was so tiny that it 
couldn't be heard. 
A dove was sitting on the tree hanging over the water. She saw the Ant 
struggling and quickly nipped off a leaf and let it fall into the water. The ant climbed 
upon it and floated down the river until the leaf was washed upon the bank of the 
river. 
The ant called out in it's tiny voice, "Thank you, kind dove, you have saved 
my life”, but of course the dove couldn't near him. Sev-eral days after ward, the 
dove was again sit-ting on the tree, a hunter crept carefully up to the tree. His gun 
was pointed at the dove and he was about to shoot, when he was bit-ten in the leg 
by an ant. he cried out with pain and dropped his gun. This frightened the dove, and 
she flew away, “Thank you, kind ant” cooed the dove. The ant heard it and happy 
that he could help her. 
17. Why did the hunter cry out with pain ? 
A. His gun was dropped down 
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B. His gun was exploded 
C. His leg was bitten by the ant 
D. His head was bitten by dove 
18. What can we learn from the story? 
A. Thinking each other for kidness is dangerous 
B. Helping each other is the best way in life. 
C. Supporting each other in the crime 
D. Sharing each other, making wealthy life. 
The following text is for questions number 19 and 20. 
The Smartest Animal 
Once there was a farmer in Laos. Every morning and evening he plowed his 
field with the help of his buffalo. One day a Tiger saw the farmer and his buffalo 
working. The tiger was surprised to see a big animal listen-ing to a small animal. 
He wanted to know more about the buffalo and the man. 
After the man went home, the Tiger spoke to the buffalo. "You are so Dig 
and strong. Why do you do everything the man tells you?" “oh, the man is very 
intelligent." So the next day the tiger said to the man. “Can I see your intelligence?" 
But the man answered. "It's at home." "Can you go and get it?" asked the tiger. 
"Yes." said the man. "But I'm afraid you will kill my buffalo when I am gone. Can 
I tie you to a tree?" After the man tied the ti-ger to a tree, he didn’t go home to get 
his intelligence. He took his plow And hit the tiger with a stick. Then he said,  “Now 
you know about my intelligence even if you haven't seen it." 
19. How did the tiger find out that the man was intelligent? 
A. The tiger asked the man 
B. The buffalo told the tiger 
C. The man tricked the tiger 
D. The man tried the buffalo to a tree 
20. What can we learn from the story? 
A. Never underestimate others 
B. We have to plow the field everyday 
C. A buffalo is more intelligent than a tiger 
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D. The size of body determines the power 
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Narrative Test (Post-Test 2) 
Read the following texts and cross (X) A, B, C, or D as the best answer! 
The text bellow is for number 1-4 
 
Once upon a time their lived a group of mice under a tree in peace. However, 
a group of elephants crossing the jungle unknowingly destroyed the homes of all 
the rats. Many of them were even crushed to death. 
Then taking of rats decided to approach the elephant's chief and request him 
to guide his herd through another route. On hearing the sad story, the elephant's 
king apologized and agreed to take another route. And so the lives of the rats were 
saved. 
One day elephant-hunters came to the jungle and trapped a group of 
elephants in huge nets. Then the elephant king suddenly remembered the king of 
the rats. He summoned on of the elephants of his herd, which had not been trapped, 
to go seek help from the king and told him about the trapped elephants. 
The rat's king immediately took his entire group of rats and they cut open 
the nets which had trapped the elephant's herd. The elephant herd was totally set 
free. They danced with joy and thank the rats. 
1. What type of text is the above text? It is … 
A. a narrative text 
B. a description text 
C. a recount text 
D. an anecdote text 
2. What destroyed the homes of all rats? 
A. a group of mice did 
B. the hunter did 
C. elephant-hunter did 
D. a group of elephant did 
3. What is generic structure of "once upon a time there lived a group of mice under 
a tree in peace? " 
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A. Orientation 
B. Complication 
C. Resolution 
D. Description 
4. At the end of the story, how was the elephant's herd? 
A. angry 
B. sad 
C. happy 
D. dead 
The following text is for number 5-8 
Once there were two thin goats. Both of them were hungry. They were tied 
together with a brown rope. They wanted to eat the green leaves from two separated 
bushes. One bush was on the left. The other bush was on the right. 
The goats thought they could do everything on their own. The first goat 
wanted to go to the bush on the left, but the second goat wanted to go to the bush 
on the right. However, the rope was short. They tried and tried but they could not 
reach the bushes. They were sad. 
Then, the goats decided to work together. First, they ate the leaves of the 
bush on the right. Then, they ate the leaves on the left. The leaves were delicious. 
They were happy. 
5. The purpose of the text above is.... 
A. To tell a true story 
B. To entertain the readers 
C. To give a report 
D. To describe the animals 
6. How was the end of the story? 
A. The goats failed to reach the bushes 
B. The goats were sad  
C. The goat ate the leaves happily 
D. The goat decided to cut the leaves together 
 7. What was there at the rope? 
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A. The goats 
B. The bushes 
C. The twins 
D. The leaves 
8. Why did the goats decide to work together? 
A. They could not touch the bush on the right 
B. They greedily ate the bushes 
C. They wanted to keep the bushes 
D. They could not hold the part of bushes 
Read the passage carefully and answer number 9-12! 
A fox fell into a well and couldn’t get out. By and by a thirsty goat came 
along. Seeing the fox in the well it asked if the water was good. “Good,” said the 
fox, “It’s the best water I’ve tasted in all my life. Come down and try it yourself.” 
The goat was thirsty so he got into the well. When he had drunk enough, he looked 
around but there was no way to get out. Then the fox said, “I have a good idea. You 
stand on your hind legs and put your forelegs against the side of the well. Then I’ll 
climb on your back, from there. I’ll step on your horns, and I can get out. And when 
I’m out, I’ll help you out of the well.” 
The goat did as he was asked and the fox got on his back and climbed out 
of the well. Then he coolly walked away. The goat called out loudly after him and 
reminded him of his promise to help him out. The fox merely turn to him and said, 
“If you only had thought carefully about getting out, you wouldn’t have jumped 
into the well.” 
The goat felt very sad. He called out loudly. An old man walking nearby 
heard him and put a plank into the well. The goat out and thanked the old man. 
9. The text tells the story of…….. 
A. A fox 
B. A goat 
C. A fox and a goat 
D. An old man and the fox 
10. What do we learn from the text? 
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A. The fox’s idea of how to get out of the well 
B. How the fox helped the goat 
C. How both the goat and the fox got out of the well 
D. Why the fox got into the well 
11. “The goat did as he was asked….. “ (Paragraph 2) 
What does the above sentence mean? 
A. The goat drank enough and looked around 
B. The goat come down to the well and drank 
C. The goat stood on his hint legs and put forelegs against the side of the well 
D. The goat waiting someone who might help him 
12. “ Come down and try it yourself.” (Paragraph 1) 
The underline word refers to…. 
A. Well 
B. Water 
C. A fox 
D. A goat 
Read the text carefully and answer number 13-16 
Once there were two thin goats. Both of them were hungry. They were tied 
together with a brown rope. They wanted to eat the green leaves from two separated 
bushes. One bush was on the left. The other bush was on the right. 
The goats thought they could do everything on their own. The first goat 
wanted to go to the bush on the left, but the second goat wanted to go to the bush 
on the right. However, the rope was short. They tried and tried but they could not 
reach the bushes. They were sad. 
Then, the goats decided to work together. First, they ate the leaves of the 
bush on the right. Then, they ate the leaves on the left. The leaves were delicious. 
They were happy. 
13. Where did the story happen? 
A. At the zoo 
B. In a jungle 
C. At the bushes 
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D. On a mountain 
14.  What is the story about? 
A. The bushes 
B. The brown rope 
C. The green leaves 
D. The two thin goats 
15. The goats finally reached the bushes, because they ... together. 
A. Worked  
B. Tried 
C. Tied 
D. Cut the rope 
16. “...they ate their leaves on the right.” (line 3)  The underline word refers to…. 
A. The leaves 
B. The goats 
C. The bushes 
D. The jungle 
Read the following text and answer number 17-20 
Once when a lion was asleep, a little mouse began running up and down 
upon him; this soon awoke the lion, which placed his huge paw upon him, and open 
his big jaws to swallow him. “Pardon, O king,” cried the little mouse, “Forgive me 
this time, I shall never forget it; perhaps I may be able to do you a good turn some 
of these days.” 
The lion was so tickled at the idea of the mouse being able to help him. 
Then, he lifted up his paw and let him go. Sometime after, the lion was caught in a 
trap. Some hunters, who wanted to carry him alive to the King, tied him to a tree 
while they went in search of a wagon to carry him in.  
Just then, the little mouse happened to pass by and see the sad plight in 
which the lion was. The little mouse went up to him and soon gnawed away the 
ropes that bounded the king of the beasts. Soon after the little mouse had finished 
gnawing away the ropes, he asked the lion to run away. 
17. What is the purpose of the text? 
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A. To entertain the readers 
B. To persuade the readers that something should or should not be the case 
C. To inform the readers about the events which are considered newsworthy 
D. To explain something 
18. What is the moral value of the text? 
A. Don’t look at someone because of his clothes 
B. It is best for prepare for the days of necessity 
C. Common people may prove great ones 
D. United we stand, divided we fall 
19. Paragraph three mainly tells us that …… 
A. The little mouse asked for forgiveness 
B. The hunters carried the lion alive to the King 
C. The lion was tied to a tree by the hunters 
D. The little mouse could prove that he could help the lion 
20. What did the little mouse do to prove his words? 
A. He would never forget the lion 
B. He tried hard to help the lion free 
C. He ran up and down upon the lion 
D. He asked for apology to the king of the beast 
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KUNCI JAWABAN  
 
NO PRE-TEST POST TEST 1 POST TEST 2 
1 C C A 
2 A C D 
3 D C A 
4 B D C 
5 B B B 
6 A A C 
7 B D A 
8 C B A 
9 A A C 
10 C B C 
11 C B C 
12 B D D 
13 C C D 
14 B C D 
15 D D A 
16 D B B 
17 A C A 
18 D B C 
19 C C D 
20 D A B 
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